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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

● All people have inherent worth. 

● Life-long learning is basic to the survival and advancement of society. 

● The primary influence on the individual's development is the family in all its forms. 

● Valuing diversity is essential to individual growth and the advancement of society. 

● All individuals have strengths and human potential has no known limits. 

● Democracy thrives when individuals accept responsibility for their choices. 

● Being trustworthy builds trust. 

● Creativity and imagination are essential for society to flourish. 

● A safe environment is essential for the well-being of the individual and for society to 

flourish 
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Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

 

General Curriculum & Instruction Objectives 

● Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

● Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

● Units and lessons will be differentiated  

● Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

● Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 
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Educational Outcome Goals/Course Overview 

 

The students in the Freehold Borough Public Schools will become life-long learners and will: 

 Become fluent readers, writers, speakers, listeners, and viewers with comprehension and 

critical thinking skills. 

 Acquire the mathematical skills, understandings, and attitudes that are needed to be 

successful in their careers and everyday life. 

 Understand fundamental scientific principles, develop critical thinking skills, and demonstrate 

safe practices, skepticism, and open-mindedness when collecting, analyzing, and interpreting 

information. 

 Become technologically literate. 

 Demonstrate proficiency in all New Jersey Core Curriculum Content Standards (NJCCCS) 

and the Common Core State Standards (CCSS). 

 Develop the ability to understand their world and to have an appreciation for the heritage of 

America with a high degree of literacy in civics, history, economics and geography. 

 Develop a respect for different cultures and demonstrate trustworthiness, responsibility, 

fairness, caring, and citizenship. 

 Become culturally literate by being aware of the historical, societal, and multicultural aspects 

and implications of the arts. 

 Demonstrate skills in decision-making, goal setting, and effective communication, with a 

focus on character development. 

 Understand and practice the skills of family living, health, wellness and safety for their 

physical, mental, emotional, and social development. 

 Develop consumer, family, and life skills necessary to be a functioning member of society. 

 Develop the ability to be creative, inventive decision-makers with skills in communicating 

ideas, thoughts and feelings. 

 Develop career awareness and essential technical and workplace readiness skills, which are 

significant to many aspects of life and work. 
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Core Materials 

Launch: 

Text: 

 The Golden Bull by Marjorie Crowley 

 The Egypt Game by Zilphia Keatley Snyder 

 Detectives in Togas By Henry Winterfeld 

 

Unit 1: Realistic Fiction/Narrative Writing 

Text: 

 Your Move by Eve Bunting 

 My Side of the Story by Adam Bagdasaria 

 The Graves Family by Patricia Polacco 

 The Justice League by David Levithan 

 Twelve Impossible Things Before Breakfast: The Babysitter by Jane Yolen 

 

Unit 2: Biography/Informational & Explanatory 

Text: 

 Teachers will use the leveled books on Harriet Tubman as mentor text for the class. 

 Teachers can also select a person of their choice as mentor text from their classroom 

library – making sure there is leveled books for the selected person. 

 

 

Unit 3: Expository/Research Based Argumentative 

Text: 

 Chew on This by Eric Schlosser 

 Fast Food Nation by Eric Schlosser 

 The Omnivore‘s Dilemma by Michael Pollan 
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Unit 4 : Memoir 

Text: 

 Excerpt from Marshfield Dreams by Ralph Fletcher 

 ―Fits and Starts‖ by Matthew Zunoni Muller from Hippocampus.com 

 Chicken Sunday by Patricia Polacco  

 ―Courage‖ by Mel Meyer from Hippocampus.com 

 ―Knuckleheads‖ from Knucklehead by John Scieska  

 ―Eleven‖ by Sandra Cisneros from Women Hollering Creek By A'Rynn D 

 

Unit 5: Historical Fiction/Narrative and Argumentative Writing 

Text: 

 The Well  

 Henry‘s Freedom Box 

 Rose Blanche 
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Pacing Guide 

 

Unit Anticipated Timeframe 

Launch September 

Unit 1: Realistic Fiction/Narrative Writing October/November 

Unit 2: Biography/Informational & Explanatory 

 

November/December 

Unit 3: Expository/Research Based Argumentative  January/February  

Unit 4: Memoir March/April 

Unit 5: Historical Fiction/Narrative and Argumentative Writing  

 

May/June 
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Unit Plan Title Unit 1 – Launching Reading and Writing Workshop 

 

Suggested Time Frame 1 Month; September 

 

 

Overview / Rationale 

What is this unit about?  What will students be able to independently use their learning to do? 

 

This month, we lay the foundation of the reading and writing workshop.  We teach our students the routines and rituals of the 

workshop and we help them set goals for a successful year.  We use this launching unit to create a strong community of learners. 

          Through informal surveys and individualized conferences, formal assessments and on-demand writing pieces we begin to assess the 

needs of our students and begin formulating plans for instruction.   

          Our classroom libraries are set up with engaging books at appropriate levels for all students in the class. In this beginning unit, we 

teach students to choose appropriate books so that reading is joyful, and then teach them reading strategies that will help them become 

more powerful and   independent readers.  

          The Writer‘s Workshop invites us to enter the Writerly Life with our students. When we participate and demonstrate our 

commitment to writing as a form of self-expression, we can inspire them to struggle through the process with us and feel proud of their 

final works. We kick off the year with personal narratives because students are able to write best from what they already know – 

themselves.   

           This unit is intended to last six weeks.  By the end of this unit, students will be ready to delve deeper into different reading and 

writing genres with more agency and independence.    

 

Stage 1 – Desired Results  

Established Goals: 
Standards to be covered… 
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RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.3 Describe how a particular story or drama‘s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-

structured event sequences. 

SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 

topics, texts, and issues, building on others‘ ideas and expressing their own clearly. 

 

Enduring Understandings: 

 

In this beginning unit, we teach students to choose appropriate books so 

that reading is joyful, and then teach them reading strategies that will help 

them become more powerful and   independent readers.  

 

Writers will participate and demonstrate in their commitment to writing as 

a form of self-expression, teachers can inspire them to struggle through 

the process with them and feel proud of their final works. 

 

Essential Questions: 
What are some strategies I can use to make sense of what I'm 

reading?  

How can I make reading a big part of my life?  

How can I set and achieve reading goals? 

What can I do to make my writing more readable? 

How can I be a good reading and writing in all areas of my 

life? 

How can my own experiences help me to create engaging 

personal narratives? 

 

Knowledge: 
Students will know… 

 Compose a personal narrative 

 Identify their role in reader‘s and writer‘s workshop 

Skills: 
Students will be able to… 

 Effectively compose a personal narrative using 

descriptive details and a well structured sequence of 
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 Identify textual evidence is to back up thoughts and ideas about 

text 

 

events.  

 Participate  and clearly express my thoughts, as well as 

build upon other‘s ideas in collaborative book and 

writing discussions 

 Make inferences about a literary text and provide text 

evidence to support my ideas. 

 Determine how stories unfold from beginning to end 

and recognize that characters change throughout the 

story.  

 

 

 

 

 

 

 

 

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
 

21
st
 Century Themes 

 Indicate whether these skills are: 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic and technical skills. 

 Money Management   CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management   CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, social and economic impacts of 
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decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career paths aligned to personal goals. 

 Career Exploration   CRP11.  Use technology to enhance productivity. 

 Career Preparation  E CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

 

Other standards covered: 

 

 

 

Student Resources 

Primary Source  

Readings 

Independent Reading Books on Student‘s Reading Level 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts:  

Teacher can select books from their library and read as excerpts for the read alouds.  

On Demand Writing Prompt 

Reading Survey 
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Writing Survey 

Reading Record 

Reading Log (optional) 

Supplemental Workbooks: 
 

Websites: 
 

Worksheets: 

 Student bookmark 

 Reader‘s Survey 

 Writer‘s Survey 

 Conference Sheet 

 Talk to a Team Member to learn how notebooks are organized 

 

Videos: 
 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Research Projects 

Reading Notebook 

Writing Notebook 

Conferences 

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

Teacher‘s College Reading Assessment (Based on Fountas and Pinnell) 

On Demand Writing Prompt  

Narrative Rubric 
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Teacher Observations  

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

Standards 

Next to 

Each Day 

Reading Workshop Writing Workshop 

Day 1 

 

RL 6.1 

W6.3 

Objective: Readers will create a reading goal 

and produce a quick retell of what took place 

during the reading.  

 

 Introduction to Independent Reading 

 

 Readers will compose a retell of their text 

citing back what they remember from their 

text.  

 

 Set a reading goal (page 55), 

timeline/survey 

 

 Teacher Conference as the children are 

reading to get an idea of their students as a 

reader. Review – What is a conference? 

Readers learn the role of the teacher and 

their role as they are reading independently. 

 

Objective: Writers will independently compose a 

narrative piece on an account of a school memory.  

On Demand Writing Assessment: Write a narrative 

account of a school memory.  All students write from 

prompt – 30 minutes. 
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Day 2 

 

SL 6.1 

W 6.3 

 

Objective: Readers will identify a text that they 

are able to read independently with support 

from the teacher.  

 Introduction to classroom library lending 

system. (page 63/2.16 Choose Books with 

Your Identity in Mind)  

 

 Mini-Lesson: Readers choose books wisely 

using a variety of strategies to ensure that 

they have a book they can and will read. 

 

 Introduction to Reading Log (Bookmark or 

Log; teacher discretion)  

 

 Teacher will conference as the children are 

reading to get an idea of the students as a 

reader 

Objective: Writers will independently generate a 

heart map to brainstorm things, people, and places 

nearest and dearest to their hearts.  

Collecting Ideas: Heart Map – Writers think about the 

things and people and places nearest and dearest to 

their hearts. 

 

Day 3 

 

SL 6.1 

W 6.3 

Objective: Readers will define their as a reader 

and track their progress as they read through 

the use of a stamina chart.  

 Readers will track their progress as a reader 

(page 61/2.14 Track Progress on a Stamina 

Chart) 

 Teacher will provide the students with a 

stamina chart and teach them how to chart 

their stamina and make a goal before they 

begin reading each day 

 Teacher Conference as the children are 

reading to get an idea of their students as a 

Objective: Writers will independently produce short 

narratives through the use of photographs.  

Collecting Ideas: Writing off of photographs.  Writers 

bring in pictures of their lives and write about the 

memories. 
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reader. 

Day 4 

 

RL 6.1 

W 6.3 

Objective: Readers will independently read 

and share their book with a partner focusing 

on listening and responding to one another.   

 Introduction to talking about books with 

peers (329/12.2 Listen and Respond)  

 

 Mini-Lesson: review anchor chart on ―To 

Listen Well…‖ students will read 

independently jotting a quick retell of their 

book before talking with a peer. Students 

will respond to each other's book stating 

―What they think about the book‖  

 

 Teacher Conference as the children are 

reading to get an idea of their students as a 

reader. 

Objective: Writers will independently recall moments 

of their lives when they overcame odds and record in 

their notebook.  

Collecting Ideas: Writers remember the moments in 

their lives when they overcame great odds or when 

they accomplished something because they worked 

really hard.    

 

Day 5 

 

RL 6.1 

W 6.3 

Objective: Readers will actively participate in a 

peer discussion on their books through the use 

of sentence starter sticks to help spark the 

conversation on their text.  

 

 Mini-Lesson: review of sentence starter 

sticks (this can be changed to a chart for 

convenience) (page 337/12.10 Sentence 

Starter Sticks) 

 Teacher Conference as the children are 

reading to get an idea of their students as a 

reader. 

Objective: Writers will independently select a 

memory for a narrative essay and begin drafting in 

their notebook.  

Choosing a Topic – Students choose and commit to a 

memory they would like to develop across the writing 

process. 

 

Planning – Students plan for the draft 
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Day 6 

 

SL 6.1 

RL 6.1 

W 6.3 

Objective: Readers will actively participate in a 

read aloud and respond to text using “I think, 

I wonder, I notice…”  

 Instructional Read Aloud – The Egypt 

Game; Buying Stock in Sticky Notes (page 

358, 13.4) The Egypt Game: Chapter TBD 

 

 Independent Reading: Readers respond to 

read aloud by writing freely in their 

reader‘s notebook either on their own book 

or the instructional read aloud 

Objective: Writers will in partners generate leads for 

their narrative essays in their notebooks.  

Drafting – How do I use my draft plan to begin 

drafting?  Students get started by crafting the leads of 

their stories. 

 

Day 7 

 

RL 6.2,3 

W 6.3d  

Objective: Readers will independently respond 

to their text using post it notes noting different 

parts of the text through the use of an anchor 

chart.  

 Mini-Lesson: readers think about text and 

reflect upon different parts. Symbols can be 

used to make quick jots so when they 

return they think ―What was the thought I 

was having on this page?‖ (page 355/13.2 

Quick Stops using Symbols) 

 

 Share their thoughts with partner 

 

 Teacher conferences as children read 

Objective: Writers will with partners analyze the 

word choice within their essay to replace weak verbs 

with stronger ones.  

Drafting – How do I breathe life into my writing? 

Students pay attention to word choice – using strong 

action verbs as they continue to draft. 

 

Day 8 

 

Objective: Readers will identify the point of 

view in which a story is being told by 

examining the language. 

Objective: Writers will compose a stronger closure to 

their narrative and receive partner feedback.  

Drafting & Revising – Providing Closure – Students 
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SL 6.1 

RL 6.1 

W 6.3e  

 Instructional Read Aloud: Examine who is 

telling the story (page 175/6.10 Who‘s 

Telling the Story?‖ Detectives in Togas 

 

 Independent Reading – jot who the narrator 

is within their own stories and how they 

know. Continue doing other skills as well 

(symbols, think, notice, and wonder, etc…) 

craft the ending to their narrative. 

 

Writers swap drafts to help give ideas for revision to 

partners. 

 

Day 9 

 

RL 

6.1,2,3 

W 6.4 

Objective: Readers will analyze the actions of 

their characters and decide what they can 

learn from their character(s) citing textual 

evidence.   

 Mini-Lesson: ―What can this character 

teach me about living, to be a better 

person?‖  Anchor chart can be made using 

prompts; focusing on what readers learn 

from their characters (page 197/7.4 What 

Can Characters Teach Us?) Detectives in 

Togas: Chapter 5? 

 

Objective: Writers will edit their narrative essay by 

swapping drafts with a partner to identify misspelled 

words.  

Editing – Writers edit by circling all possibly 

misspelled words.  Writers swap drafts to help one 

another edit. 

 

Day 10 

 

RL 

6.1,2,3 

W 6.4 

Objective: Readers will reflect upon their 

reading and respond to an idea you have about 

a character, theme, etc…and elaborate on 

their thinking.  

 Mini-Lesson – Readers reflect upon their 

reading and revise and thoughts or ideas. 

Using prompts show children how to write 

a reflection about their text (page 

Objective: Writers will publish their narrative essay 

with all revisions and editing in place. .  

Publishing –Writers will publish their narrative pieces 

either via google classroom or by hand depending on 

the ease for the teacher.  
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369/13.15 Write, Talk, Write)  Detectives 

in Togas: Chapter 5? 

 

Modifications Special Education Students: 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

English Language Learners: 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud. 

 Repeat, reword, and clarify.  

 Notes and handouts provided to any student absent. 

 Reword and have them repeat back. 

 Put work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

 

 

Students at Risk of Failure: 

Struggling Writers 

Publish one piece of writing with focus on grammar, punctuation, and capitalization. 

Sentence structure 

Create lists of nouns, verbs, and adjectives 

Use of sentence starters 
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Struggling Readers 

 Read just right books 

 Guided reading 

 Phonics instruction, enrichment 

 Alternative novel, choose one novel and incorporate skills, immersion into one novel more beneficial than 

various chapters in multiple novels. 

 

 

Gifted Students: 

**G & T should strongly consider teaching the 6 sign posts from Notice and Note to start out the Launch 

Unit** 

In addition to the general education requirements, G & T will have the following options for suggested reading and 

writing pieces: 

Reading:  Students should be encouraged to read a minimum of 3 or more books in this unit. 

Writing: Students should be given the option to write a longer personal narrative demonstrating a higher 

understanding and use of additional literary skills (figurative language, dialogue, sensory details, hooks/leads and 

strong conclusions)-or- a collection of shorter personal narratives that all fit a specific theme. 

 

 

D indicates differentiation at the lesson level 
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Unit Plan Title Unit 1 – Reading and Writing Realistic Fiction & Literary Essay 

 

Suggested Time Frame 1 Month/October/November (roughly 34 days) 

 

 

Overview / Rationale 

What is this unit about?  What will students be able to independently use their learning to do? 

 

The purpose of this unit is to show students how they can use published well-known authors as models for their own writing. 

Students should master the idea that they are responsible for creating unique, vivid stories that are interesting and appealing to their 

audience.  At the beginning of the unit, students will be introduced to various realistic short stories where they can imagine life in that 

story. After discussing, analyzing, and writing about the reading, students will be prepared to create their own realistic fiction stories that 

include dynamic characters, a strong setting, and a clear plot.  Toward the end of this unit, students will read through several works of Jane 

Yolen. Yolen‘s unimaginable, spooky stories will ignite the reader‘s passion for the scary and unexplainable and start the brainstorming 

process for the students own scary stories. Using their skills as realistic writers, students will create one final spooky story for the unit. 

Overview: 

Bend One 

During the first portion of the unit, you will invite readers to build on the work they began last month, using their growing complexity in 

thinking to now think about their books from an interpretive stance. Sixth graders will naturally continue to predict and envision, just as 

they did earlier in the year, but they‘ll now do so with an eye toward theorizing about the characters in their books. You will ask them to 

formalize this thinking, generating theories about the characters they encounter. By doing this work, readers will develop skills in synthesis 

and inference. You will want to make sure you clearly envision the pathway for this skill development.  In writer‘s workshop, students will 

begin collecting ideas for their own short, realistic fiction stories.  They will use their writer‘s notebooks to try out different story ideas.  

They will also use their reader‘s notebook for collecting ideas about characters as they read – using the stop and jot strategy. 
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Bend Two 

In the next portion of the unit, you will teach students to turn their ideas about characters into larger theories, all the while developing 

thinking that is both more precise and more complex. As encouraged by the Common Core (RL 5.3) you‘ll want them to not just observe 

these characters in isolation, but to compare and contrast at least two, noting their interactions and relationships.   In this part of the 

writer‘s workshop, students will commit to a story idea and begin drafting.  Students will use what they are learning about the different 

story elements and literary devices to influence their own choices as writers, employing these craft moves into their own writing.  Students 

will finish a short, realistic piece for publication.   

Bend Three 

Finally, during the third portion of the unit, you will set students up to think interpretively across texts, considering how two or more 

authors explore similar themes, each in particular ways. Across this bend, your students‘ fledgling theories will build in complexity. Rather 

than focusing merely on cross-text character similarities and differences, in this final part students will think about larger perspectives and 

messages, determining a story‘s theme and comparing and contrasting the distinct ways in which several authors (or several texts) address 

like themes.  In writer‘s workshop, students will flash draft several one-day literary essays – learning how to extend a thesis statement and 

create an organizational structure around it.  One of those drafts will go to final publication.    

 

 

Stage 1 – Desired Results  

Established Goals: 
Standards to be covered… 

RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct 

from personal opinions or judgments. 

RL.6.3 Describe how a particular story or drama‘s plot unfolds in a series of episodes as well as how the characters respond or change as 
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the plot moves toward a resolution. 

RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the 

impact of a specific word choice on meaning and tone 

RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-

structured event sequences. 

W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence 

that unfolds naturally and logically. 

W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to 

another. 

W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events. 

W.6.3e Provide a conclusion that follows from the narrated experiences or events. 

Enduring Understandings: 

 

At the beginning of the unit, students will be introduced to various 

realistic short stories where they can imagine life in that story. After 

discussing, analyzing, and writing about the reading, students will be 

prepared to create their own realistic fiction stories that include dynamic 

characters, a strong setting, and a clear plot.  

 

 

Essential Questions: 

What do we gain from reading and writing realistic fiction? 

What is realistic fiction? 

How does the content of realistic fiction relate to real 

life? 

What is the author‘s purpose for writing realistic fiction? 

What makes realistic fiction a distinct genre?   
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How does a good reader use the author‘s choice of 

words/phrases to analyze character(s)?  

What literary techniques do writers use to create realistic 

fiction? 

 

Knowledge: 
Students will know… 

 Infer character thoughts, actions, feelings, etc… based on the word 

choice of the author 

 Decipher the meaning of unknown words through the use of 

textual evidence 

 Infer how a story unfolds through a sequential order thus changing 

the characters from beginning to end 

 Narrative essays are a personal story from your life that use 

descriptive details to begin the story to life 

 Word choice affects the mood and tone of an essay 

 

Skills: 
Students will be able to… 

 

 Make inferences about a literary text and provide text 

evidence to support my ideas. 

 Determine how stories unfold from beginning to end and 

recognize that characters change throughout the story.  

 Compose a summary of a text without personal judgment 

or opinion.  

 Determine the meaning of unknown words through the use 

of context clues, and decide how it impacts the text.  

 Effectively explain how the author develops the point of 

view/narrator of a text and how it impacts the story.  

 Effectively compose a narrative using descriptive details, 

effective word choice, structured sequence of events, and a 

strong conclusion.  

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
 

21
st
 Century Themes 

 Indicate whether these skills are: 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 
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 Income and Careers   CRP2.    Apply appropriate academic and technical skills. 

 Money Management   CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management  T CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  T CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career paths aligned to personal goals. 

 Career Exploration  T CRP11.  Use technology to enhance productivity. 

 Career Preparation  E CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

 

Other standards covered: 

 

 

 

Student Resources 

Primary Source  

Readings 

Students will read a Realistic Fiction Story on their independent reading level  

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts: ***Read before teaching*** 

Your Move by Eve Bunting 
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My Side of the Story by Adam Bagdasaria 

The Graves Family by Patricia Polacco 

The Justice League by David Levithan 

Twelve Impossible Things Before Breakfast: The Babysitter by Jane Yolen 

Supplemental Workbooks: 
 

Websites: 
 

Worksheets: 
 

Videos: 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Research Projects 

―Spooky‖ narrative story 

Narrative Story 

Notebook Rubrics 

Reading Log  

Teacher Conferences 

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

Pre-Post Assessment 

Narrative Writing Rubric 

Notebook Rubric 

Vocabulary quizzes/tests 

Essential Question Reflection 
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Learning Scales 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

Standards 

Next to 

Each Day 

Reading Workshop Writing Workshop 

Day 1 

RL.6.1 

W.6.2 

W.6.3 

Objective: Readers will generate accurate 

predictions with textual evidence through the 

noting of memory moments from within the 

text.  

 Introduction to Literature and Narrative: 

Unit 2 

● Instructional Read Aloud – turn and talk and 

stop and jot to make predictions using 

evidence from the text to support theories: 

Twelve Impossible Things Before 

Breakfast:  The Baby-Sitter by Jane Yolen 

● Using Notice and Note, page 176, teacher 

will highlight the memory moment (when 

the children state about grandma and the 

things) 

● Readers will infer/ predictions from text 

using evidence to support their thoughts.  

Objective: Students will evaluate their understanding 

of realistic fiction through the completion of a pre-

assessment.  

 Administer Unit 2 Assessment: ―The Go-Kart‖  

  (Assessment folder in Google Docs for 

pre/post test) 

 (Anchor Charts, Resources, and Materials 

folder in Google Docs) 

  Complete within one or two periods 

 All Assessments are also available to administer 

online….speak to a colleague  
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Day 2 

RL.6.1 

W.6.3 

Objective: Readers will examine how 

characters act, speak, say, and think to infer 

the feelings of the character.  

● Mini-Lesson – Readers make inferences on 

the character‘s feelings based on how they 

act, speak, say, and think (page 166/6.1 

How‘s the Character Feeling?)  - using 

evidence from the text: Twelve Impossible 

Things Before Breakfast: The Baby-Sitter 

by Jane Yolen  

● Share – What do I do when I finish a book? 

FIRST BOOK DONE 

Objective: Writers will in partners generate a list of 

possible family and school problems to then create 

characters and a setting around a central problem in 

their notebook.  

Collecting ideas for realistic fiction story 

Writers brainstorm a list of common family or  school  

problems characters can face - then they choose one 

problem and try to create characters and setting 

around that problem. 

 

Day 3 

RL.6.1 

W.6.3a 

Objective: Readers will independently generate 

accurate predictions with textual evidence 

based on how characters will 

behave/react/decisions made from their 

reading book.  

 Instructional Read Aloud – Notice 

and Note/Aha Moment – highlighting 

when the narrative realizes something 

within the story (end of the 

passage/page 128) – using evidence 

from the text: Twelve Impossible 

Things Before Breakfast:The Baby-

Sitter by Jane Yolen  

Objective: Writers will independently generate ideas 

for the characters, setting, problem, and solution for 

a story in their notebook.  

Writers choose their characters, minor characters, 

settings, problem and solution. 
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Day 4 

RL.6.1 

W.6.3a 

Objective: Readers will independently compose 

questions about their text using post-it notes.  

 

● Mini-Lesson: Readers compose questions 

and then read on, and to find an answer to 

their question/Reading Strategies page 

59/2.12.  

● Model using The Babysitter   

Objective: Writers will independently organize their 

story using a story box organizer focusing on the 

beginning, middle, and end.  

 

Story Boarding: Using 5 story boxes - write out and/or 

illustrate scenes from beginning, middle to end. 

 

 

Day 5 

RL.6.1 

W.6.3a 

Objective: Readers will examine the plot 

structure of The Babysitter and how the 

author moved the reader throughout the story.  

● Mini-Lesson – Reading Strategies/5.4/page 

137 Uh-oh…Phew. Teacher will model how 

series of events make up a story and move 

the story along. Readers will then use this 

when thinking of their own books.  

● Text:  Twelve Impossible Things Before 

Breakfast: The Baby-Sitter by Jane Yolen 

 

Objective: Writers will independently organize their 

story using a story box organizer focusing on the 

beginning, middle, and end.  

Story Boarding: Using 5 story boxes - write out and/or 

illustrate scenes from beginning, middle to end. 

Day 6 

RL.6.4 

W.6.3b 

Objective: Readers will identify the three 

different perspectives of stories and note which 

one is evident within their read aloud.  

● Instructional Read Aloud – Reading 

Strategy/Who‘s Telling The Story/page 175 

Objective: Writers will independently produce scenes 

within their stories and decide in which moment 

their character will change.  
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The Justice League By: David Levithan 

(protagonist and antagonist another optional 

skill)  

● Independent Reading – readers focus on the 

different types of characters in their books  

 

Developing the scenes in Writer‘s Notebook: 

 

Will my character change? What moment in the text is 

the moment that makes the character change?   

Day 7  

RL.6.1 

RL.6.4 

L.6.2a 

Objective: Readers will analyze and record the 

word choice of the author and how it impacts 

the character’s actions/feelings within their 

book.  

● Mini-Lesson – Readers pay attention to 

specific word choices and reflect upon how 

these words impact how the character acts 

and feels. The Justice League By: David 

Levithan  

● Reading Strategies/11.15/page 314/Context 

+ Clues = Clarity or 6.17/page 182/Talk 

and Actions as Windows 

● Independent Reading – readers will cite 

and reflect on textual evidence that pushes 

them to develop certain feelings about their 

character/s 

Objective: Writers will review the writing mechanics 

of a good writer and remember these as they draft 

their story.  

Drafting 

Grammar Punctuation Lesson 

 

Day 8  

RL.6.1 

RL.6.4 

Objective: Readers will independently develop 

an idea about a character(s) within a novel 

and back this idea up with evidence from the 

text.  

Objective:  Writers will independently revise their 

story by using “showing not telling” to bring life to 

their story.  

Revision 
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W.6.3d 

 

 Mini-Lesson -  Readers pay close attention 

to the main character and how he/she 

interacts with other characters in the story 

through the use of textual evidence. Readers 

will develop an idea on character The 

Justice League By: David Levithan 

 Reading Strategies/6.6/page 171/Back up 

Ideas About Characters with Evidence 

● Independent Reading – Readers will focus 

on the interactions of the main character 

with others in the story and develop ideas 

on characters within their own books 

TBD based on student drafts 

Ideas include: stronger action words, description of 

character facial expressions and body movements, 

inner thinking. 

Day 9 

RL.6.1 

RL.6.4 

W.6.4 

 

Objective: Readers will independently identify 

the strengths and weaknesses of the main 

character of their story through the 

examination of key words from the author.  

● Mini-Lesson – Readers will identify the 

strengths and weaknesses of the main 

character by examining key words and 

citing textual evidence to support their 

finds. The Justice League By: David 

Levithan 

● Reading Strategies/6.19/page 184/More 

Than one Side (traits can be both positive 

and negative) 

● Independent Reading – Readers will 

Objective: Writers will independently produce a final 

copy of their story and compare it to the narrative 

rubric before submission.  

Final Edit/ Copy 
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identify the strengths and weaknesses of 

their main character.  

Day 10 

RL6.1 

RL6.4 

L.6.1 

W.6.4 

Objective: Readers will independently analyze 

a character of their text to compile a list of 

character traits. 

● Mini-Lesson – Readers know how all these 

components; interactions, word choice, 

thoughts/feelings, and descriptions, are 

seen within characterization.  The Justice 

League By: David Levithan 

● Reading Strategies/6.18/page 183/Complex 

Characters 

● Creation of characterization chart for main 

character of his/her independent reading 

book.   

Objective: In groups, writers will share their stories 

with one another to celebrate their successes.  

 

Final Copy/ Share 

 

Day 11 

RL.6.1 

RL.6.2 

W.6.3e 

Objective: Readers will determine the central 

idea /theme of a story by identifying the 

differences between plot and theme before 

examining the passage.  

●  Instructional Read Aloud – Readers 

determine the central idea of a story. Your 

Move By Eve Bunting? 

● Reading Strategies/7.2/page 195/The 

Difference Between Plot and Theme 

● Independent Reading – readers will 

determine the central idea of their story 

Objective: Writers will collaborate with a partner and 

compose the conclusion to a spooky story.  

Find a spooky short story, do not read the ending 

instead the children will finish the story on their own.  
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Day 12 

RL.6.1 

RL.6.2 

W.6.3e 

Objective: Readers will determine the central 

idea of a story by examining the bigger topics 

of a story by thinking of words that link to the 

story.  

● Mini-Lesson – Readers determine the 

central idea of a story through the use of 

textual evidence. Your Move By Eve 

Bunting? 

● Reading Strategies/7.12/page 205/Dig 

Deeper to Find a Story‘s Topics 

● Independent Reading – readers will 

determine the central idea of their story by 

citing textual evidence   

Objective: Writers will collaborate with a partner and 

compose the conclusion to a spooky story.  

Find a spooky short story, do not read the ending 

instead the children will finish the story on their own. 

Day 13 

RL.6.5 

RL.6.1 

W.6.3e 

Objective: Readers will independently analyze 

a section of their story to understand how it 

creates tension within the text in their 

notebook. 

● Mini-Lesson – Readers consider how a 

particular scene, chapter, or sentence can 

create tension within a story by noting their 

reaction to the book and the responding 

why they had this reaction to the story in 

the first place. Your Move By Eve 

Bunting? 

● Reading Strategies/13.18/page 

372/Reacting, Responding 

● Independent Reading – readers will jot how 

Objective: Writers will independently compose the 

conclusion to a spooky story.  

Find a spooky short story, do not read the ending 

instead the children will finish the story on their own. 
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a scene, chapter, or sentence can create 

tension within a story.  

Day 14 

RL.6.5 

RL.6.1 

W.6.3e 

Objective: Readers will independently analyze 

a section of their story to understand how it 

creates tension within the text in their 

notebook. 

● Mini-Lesson – Readers consider how a 

particular scene, chapter, or sentence can 

create tension within a story. Your Move 

By Eve Bunting? 

● Independent Reading – readers will jot how 

a scene, chapter, or sentence can create 

tension within a story. 

Objective: Writers will independently compose the 

conclusion to a spooky story.  

Find a spooky short story, do not read the ending 

instead the children will finish the story on their own. 

Day 15 

 

RL.6.6 

W.6.3e 

Objective: Readers will analyze the point of 

view of the story and how it impacts the story 

during a read aloud.  

● Instructional Read Aloud – Readers pay 

close attention to the narrator or speaker 

and how it impacts the story (1
st
, 2

nd
, 3

rd
 

person)  My Side of the Story by Adam 

Bagdasaria  

● Independent Reading – readers focus on the 

role of the narrator and its effect the story  

Objective: Writers will independently compose the 

conclusion to a spooky story.  

 

Find a spooky short story, do not read the ending 

instead the children will finish the story on their own. 

Day 16 

RL.6.6 

Objective: Readers will independently examine 

the power/control of a story and determine 

how it is shown using textual evidence.  

Objective: Writers will collaborate with partners and 

generate spooky story ideas in their notebooks. 

Collecting Ideas/ Talking about Ideas for Spooky 
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W.6.3  Mini-Lesson – –  

 Readers pay attention to who has power in 

the story (control). (who has power, how 

do they show it, how do we see it, how 

does the main character understand it?) My 

Side of the Story  

● Independent Reading – readers focus on the 

role of the  narrator and its effect the story 

Stories - Getting Started 

Writers can turn realistic fiction stories into Spooky 

stories by using same characters and setting but 

adding the unimaginable. 

How are Spooky stories similar to Realistic fiction 

and then how do they differ? 

Day 17 

RL.6.5 

RL.6.1 

W.6.3a 

Objective: Readers will independently create a 

story map of their book by examining the story 

elements and using a graphic organizer.  

● Mini-lesson - Readers think about all the 

plot elements of the story and create a story 

map.  Graves Family 

Objective: Writers will independently select a topic 

for their spooky story and develop characters to be 

within the story.  

Collecting Ideas/ Choosing an Idea - Getting Started 

Writers think of characters they wish existed and then 

create everyday problems they may face - then they 

think about how this story will be SPOOKY! 

Day 18 

RL.6.5 

RL.6.1 

W.6.3.a 

 

Objective: Readers will independently examine 

the main character of a story and decipher 

what the character wants and the obstacles in 

the way in their notebook.  

● Mini-Lesson – Readers pay attention to 

what the main character wants in a story 

and what stands in the main characters 

way. Graves Family  

 

Objective: Writers will independently create a draft 

of their spooky story through the use of a story map.  

Planning and Drafting - Using a story map to plan and 

create the draft  
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Day 19 

RL.6.1 

L.6.2a 

Objective: Readers will independently examine 

the main character of a story and decipher 

what the character wants and the obstacles in 

the way in their notebook.  

● Mini-Lesson – Readers pay attention to 

what the main character wants in a story 

and what stands in the main characters 

way. Graves Family  

● Independent Reading – readers‘ note what 

the main character wants and what is 

preventing the character from reaching 

his/her goal. 

Objective: Writers will independently draft their 

spooky story in their notebook remembering the 

skills of a good writer as they write.  

Continue drafting: 

Grammar Punctuation Lesson 

Day 20 

RL.6.5 

RL.6.1 

L.6.2a 

Objective: Readers will independently compare 

and contrast the Adam’s Family Movie and 

the Graves Family using a graphic organizer.  

The Adam’s Family Movie - students discuss 

the similarities and differences between the 

movie and the Graves Family 

Objective: Writers will independently draft their 

spooky story in their notebook remembering the 

skills of a good writer as they write.  

Continue Drafting: 

Grammar Punctuation Lesson 

Day 21 

RL.6.5 

RL.6.1 

W.6.4 

W.6.6 

Objective: Readers will independently compare 

and contrast the Adam’s Family Movie and 

the Graves Family using a graphic organizer.  

The Adam’s Family movie - students discuss 

the similarities and difference between the 

movie and the Graves Family.   

Activity: Using Prezi students present the 

Objective: Writers will independently compose the 

final copy of their spooky story and compare it to the 

narrative rubric before submission.  

Edit and Final Copy Spooky Stories 

Prezi  
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difference between the movie and short story. 

Day 22 

RL 6.7 

SL 6.1 

SL 6.2 

L 6.1 

W.6.4 

W.6.6 

Objective: Readers will collaborate with peers 

to create compare and contrast presentations 

on the Adam’s Family and the Graves Family 

using PowerPoint or Prezi.  

Activity: Using Prezi students present the 

difference between the movie and short story. 

Objective: Writers will independently compose the 

final copy of their spooky story and compare it to the 

narrative rubric before submission.  

 

Edit and Final Copying Spooky Stories 

Prezi  

Day 23 

SL.6.5 

Spooky Story Writing Celebration 

 

Spooky Story Writing Celebration 

Prezi presentations 

Day 24 

RL.6.7 

SL.6.1 

SL.6.2 

L.6.1 

Spooky Story Writing Celebration/Presentation 

Continue 

Objective: Students will evaluate their understanding 

of realistic fiction through the completion of a pre-

assessment.  

 

Modifications Special Education Students: 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 
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 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

English Language Learners: 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud. 

 Repeat, reword, and clarify.  

 Notes and handouts provided to any student absent. 

 Reword and have them repeat back. 

 Put work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

 

 

Students at Risk of Failure: 

Struggling Writers 

 Continue to work on sentence structure 

 Students publish one piece of writing – well developed paragraph. 

 Use of sentence starters 

Struggling Readers- guided reading- class novel 

 Independent reading to coincide with class novel. 

 Students independently read 1-3 pages then discuss as class 

 Read ‗just right books‘ 

 Phonics instruction/enrichment 

 

Gifted Students: 

 In addition to the general education requirements, G & T will have the following options for suggested 
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reading and writing pieces: 

 Reading:  Students will be encouraged to read 3 or more independent books in this unit.  (Independent reading 

should now happen in school and also at home every night.) 

 Writing: Students should be given the option to write a longer ―spooky‖ narrative demonstrating a higher 

understanding and use of additional literary skills (figurative language, dialogue, sensory details, hooks/leads 

and strong conclusions)-or- a collection of shorter ―spooky‖ narratives that all fit a specific theme. 

 Students should be writing reflective journal writings using text evidence from their independent books.  

(Reflective journal entry starters can be determined by the individual teacher.) 

 Another option would be an individual response letter to the teacher.  

 

 

D indicates differentiation at the lesson level 
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Unit Plan Title Unit 2– Reading Biography and Writing Informative/Explanatory 

 

Suggested Time Frame November/December (34 days)  

 

Overview / Rationale 

      The Common Core Standards place incredible emphasis on reading and writing nonfiction.  In this unit, students will read narrative 

nonfiction. Students will learn how biographies are structured and how good readers can predict those structures and even come to rely on 

them.  Reading biography is very important for students, as they will be asked repeatedly through high school and college to read stories 

about the lives of people and the impact those people‘s lives had on the world.  Students will choose a person to read about and read across 

at least two texts to learn about that person.  Students will think about and study how different authors depict a person‘s life similarly and 

differently.  After much reading, students will create nonfiction books about the person they researched.  Writing their own books will help 

readers internalize the different features of texts and decisions that go on when creating informational texts.   

     Students will read pre-selected mentor texts in order to both deepen comprehension of literary nonfiction texts as well as to study an 

author‘s style to get ideas for their own writing. In the first bend of this unit, students will be immersed in the genre of biography by 

participating in read aloud sessions as well as independently select a person and read several resources. Readers will explore the person‘s 

life by using several resources at varying levels. Students will collect and record details in sequential order. In the second bend of this unit, 

writers will interview a classmate and collect information about their life in order to create a mini-biography of their interview partner. The 

third bend of writing will be organizing and recording information, deciphering what important facts they should include and what they 

should leave out. Writers will also create an outline for their information in the organizational process and turn that outline into a research 

paper on their chosen person. Writers will look to refine word choice, tighten conventions and final publish their work. 

 

Stage 1 – Desired Results  

RI.1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when 

writing or speaking to support conclusions drawn from the text 
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RI.2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

RI.3 Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

R.4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and 

analyze how specific word choices shape meaning or tone. 

RI.5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, 

scene, or stanza) relate to each other and the whole. 

RI.6 Assess how point of view or purpose shapes the content and style of a text. 

RI.7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
1
 

RI.9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors 

take. 

 

W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, 

organization, and analysis of relevant content. 

W.6.2a Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, 

comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 

aiding comprehension. 

W.6.2b Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples. 

W.6.2c Use appropriate transitions to clarify the relationships among ideas and concepts. 

W.6.2d Use precise language and domain-specific vocabulary to inform about or explain the topic. 

W.6.2e Establish and maintain a formal style. 

W.6.2f Provide a concluding statement or section that follows from the information or explanation presented 

 

 

Enduring Understandings: 

Reading biography is very important for students, as they will be asked 

repeatedly through high school and college to read stories about the lives 

of people and the impact those people‘s lives had on the world.   

 

Writing their own books will help readers internalize the different features 

Essential Questions: 
How does author‟s perspective shapes which facts and ideas are 

included and excluded? 

How do writers organize their ideas? 

http://www.corestandards.org/ELA-Literacy/CCRA/R/2/
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of texts and decisions that go on when creating informational texts.   How do writers plan effectively? 

How do writers decide which facts to include and which to not 

include? 

How do writers elaborate their ideas? 

Why do authors write biographies?  

What is biography? 

What are the predictable patterns and sections of biography? 

How does audience determine what facts are included and 

excluded?  

Knowledge: 
Students will know… 

 Effectively develop a topic 

 Determine credible sources 

 Determine central idea of text 

 Compose summary without personal opinion 

 Analyze text using specific ideas and how they impact the text 

Skills: 
Students will be able to… 

 I can effectively develop a topic with relevant facts, 

definitions, details and other information and examples.  

 I can use precise language when explaining my topic.  

 I can determine credible sources that can be used to 

highlight information on my topic.   

 I can determine the central idea of a text and how it is 

conveyed through particular details.  

 I can compose a summary of a text without personal 

judgment or opinion.  

 I can determine the meaning of unknown words through 

the use of context clues, and decide how it impacts the 

text.  

 I can analyze how particular ideas impact a text.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 
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Check ALL that apply – 
 

21
st
 Century Themes 

 Indicate whether these skills are: 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 

E Income and Careers  T CRP2.    Apply appropriate academic and technical skills. 

 Money Management   CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical leadership and effective management. 

X Career Awareness  E CRP10.  Plan education and career paths aligned to personal goals. 

X Career Exploration  T CRP11.  Use technology to enhance productivity. 

 Career Preparation  T CRP12.  Work productively in teams while using cultural global competence. 

 

Interdisciplinary Connections 

 

Other standards covered: 

 

 

 

Student Resources 

Primary Source  

Readings 

Independent Reading Books (Biography) on Student‘s Reading Level 
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Students will need at least THREE resources on the same person: 2 books and one internet article 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts:  

Teachers will use the leveled books on Harriet Tubman as mentor text for the class. 

Teachers can also select a person of their choice as mentor text from their classroom library – making sure there is leveled books 

for the selected person. 

 

       Supplemental Workbooks: 
 

Websites: 
 

Worksheets: 
 

Videos 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Research Paper on specific person 

Reading Notebook 

Writing Notebook 

Conferences 

 

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

 Pre-Post Assessment Unit Test 

 Pre-Post Assessment Writing 

 Informational/Expository Writing Rubric 

 Notebook Rubrics 

 Vocabulary Quizzes and Tests 

 Process Piece: Research - Based Nonfiction Book 

 Teacher Observations 
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 Essential Question Reflection 

 Learning Scales 

 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

Standards 

Next to 

Each Day 

Reading Workshop Writing Workshop 

Day 1  Pre Test 

General Ed.:  ―James Madison Forgotten 

Founder‖ 

 (Assessment folder in Google Docs for 

pre/post test) 

(Anchor Charts, Resources, and Materials 

folder in Google Docs) 

Pre-Test 

Day 2 

 

Immersion  

 

SL 6.1 

Objective: Readers will analyze the life of 

Harriet Tubman to develop an opinion of her 

and support this with reasons/evidence.  

1 hour 

 Using a narrative-nonfiction text, students 

will listen to a biography about Harriet 

Tubman and then discuss the text referring 

30 minutes  

     Using a whole class discussion, students will 

independently develop a list of 10 to 8 interview 

questions to ask his/her partner about his/her life.  

     (This will be complete in the Writer‟s Workshop 

Notebook) 
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RI 6.1 

W6.2a 

 

explicitly to the details.  Students will then 

write down an idea of Harriet Tubman and 

support this idea with 3-5 explicit details in 

order to support a claim about a character 

trait of the subject of the text.  

 Reading Strategies/8.13/page 234/Opinion-

Reasons-Evidence 

Day 3 

 

Immersion 

 

RI 6.1 

W 6.2a 

SL 6.1a 

 

 

Objective: Using a timeline as a guide, 

students will write a summary of the first 

Harriet Tubman book ensuring that the 

summary is free of personal judgment and 

opinion. 

1 hour 

 Using Harriet Tubman picture book, 

students will pull out the key events of 

Tubman‘s life by creating a timeline and 

recording at least 5 major moments in his 

life.  

 Reading Strategies/8.14/page 235/Time = 

Parts 

      

30 minutes 

     Using the interview questions, students will gather 

information on his/her partner with specific evidence 

for three major events within their partner‘s life.  

      (Information in Writer‘s Workshop) 

 

 

 

Day 4 

 

Objective: Readers will examine their 

biographies and note the difference between 

interesting and important details through the 

 

 

30 minutes 
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Choosing 

Collecting 

RI 6.1, 

2,3 

W 6.2a,b 

SL 6.2 

use of a t-chart.  

1 hour 

 15 minutes independent choice reading 

 Students choose from the options of 

biography text sets. Teacher will model the 

difference between an interesting and 

important fact 

 Reading Strategies/9.13/page 262/Important 

Vs. Interesting 

 

Generate a timeline of his/her partner‘s life into early 

years, elementary years, and middle school years by 

using the answers provided during the partner 

interview while working independently.  

Day 5 

RI 6.1,2,3 

W 6.2a,b 

Objective: Readers will examine their 

biographies to locate the obstacle that the 

person faced within their life and how it 

connects to what they are famous for.   

1hour 

 15 minutes choice independent reading 

 Students continue reading resource #1 

 Readers keep a double-sided notebook in 

order to pull out important details about a 

person‘s life and then rewrite those facts in 

their own words. 

 Reading Strategies/9.16/page 265/Keying 

into What‘s important (biographies) 

30 minutes 

 

Compose a student biography of his/her partner 

through the use of partner generated timelines and 

interview questions while working independently.  

 Objective: Readers will examine their 

biographies to decipher what traits they are 
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Day 6 

RI 6.1,2,3 

W 6.2a,b 

learning about this person citing textual 

evidence.   

1 hour 

 15 minutes choice independent reading 

 Readers will examine their biographies to 

draw conclusions on their person 

 Reading Strategies/8.15/page 236/Why 

Does the Story Matter? 

30 minutes 

 

Revise their student biographies through the use of 

partner sharing/peer reading to ensure 100% accuracy 

in their partner‘s biography.  

Day 7 

SL 6.1 

RI 6.1,2,3 

W 6.4 

Objective: Readers will examine an additional 

resource to locate new information that they 

did not know from their first source.  

1 hour 

 Read Aloud: Teacher begins read aloud on 

2nd resource on Harriet Tubman.  As they 

listen, students jot and discuss which facts 

they know from the first read aloud and 

which facts are new.  Class generated chart 

 Students continue reading text sets 

 Reading Strategies/9.2/page 251/Reading 

with a Sense of ―Wow‖ 

30 minutes 

Tell/share his/her student biography of their partner by 

sharing the work they composed independently to the 

class. 

Day 8 

SL 6.1 

Objective: Readers will examine their 

biographies and note the difference between 

interesting and important details through the 

use of a t-chart.  

Students begin Biography Book                                               

30 minutes 

Outline the sections of their biography with sub 

categories through the use of the information collected 
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RI 6.1,2,3 

W 6.2b 

1 hour 

 15 minutes choice independent reading 

 Read Aloud: Teacher continues reading 

resource #2 on Harriet Tubman as 

students create a new timeline for this new 

resource. 

 Reading Strategies/9.2/page 251/Reading 

with a Sense of ―Wow‖ 

during independent reading by creating 5 to 6 sections 

for the biography. 

Day 9 

SL 6.1 

RI 6.1,2,3 

W6.2b 

Objective: Readers will examine their 

biographies and note the difference between 

interesting and important details through the 

use of a t-chart.  

1 hour 

 15 minutes choice independent reading 

 Read Aloud: Teacher continues reading 

resource #2 on Harriet Tubman as 

students create a new timeline for this new 

resource. 

 Reading Strategies/9.2/page 251/Reading 

with a Sense of ―Wow‖ 

30 minutes 

Construct the table of contents of the biography 

through the use of the outline to accurately label the 

chapters and page numbers with 100% success. 

.  

Day 10 

SL 6.1 

RI 6.1,2,3 

1 hour  

Read Aloud: Teacher continues reading 

resource #2 on Harriet Tubman as students add 

to the timeline, notice the way the author has 

30 minutes 

*Teacher will model how to use notes to compose the 

sections of their biography 

Writers will write each section of the biography 



 

46 
 

W 

6.2b,c,d  

organized the text and consider the newer facts 

we are learning. 

Students continue independent research 

through the use of self-generated notes gathered 

during independent reading using 5 to 6 textual 

evidence. 

Day 11 

SL 6.1 

RI 6.1,2,3 

W 6.2e,f 

1 hour  

Read Aloud: Teacher completes reading 

resource #2 on Harriet Tubman as students add 

to the timeline, notice the way the author has 

organized the text and consider the newer facts 

we are learning. 

 

Readers discuss character traits of Harriet 

Tubman and use details from both resources to 

support their thinking. 

Students continue independent research - 

thinking about character traits of person. 

30 minutes 

*Teacher model how to use notes quickly 

Write the each section of the biography through the 

use of self-generated notes gathered during 

independent reading using 5 to 6 textual evidence. 

 

Day 12 

 

RI 6.1,2,3 

W 6.10 

30 minutes 

Readers continue reading from their resources - 

readers create a glossary of terms and keywords 

related to their topic found across all resources. 

1 hour 

Revise his/her biography to locate key words relevant 

to the time period of the biography and define 6 to 8 

words with 100% success for a glossary. 

Day 13 

RI 6.5,6 

W 6.8,9 

30 minutes 

Readers consider the author‘s point of view and 

how they can validate their thinking. Using both 

books read, readers think about if both authors 

1 hour 

Revise his/her biography to ensure that information is 

accurate and sentence structure is correct through peer 

sharing with 80% success. 
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have the same opinion of the famous person 

they wrote about. 

 

Day 14 

RI 6.1,2,3 

W 6.4 

 

Readers begin reading a 3rd resource on 

Harriet Tubman in order to find new 

information not found in the first two resources. 

1 hour 

Assemble the biography with accurate page numbers 

through the use of constructed sections and table of 

contents with 90% success. 

 

Day 15 

RI 6.1,2,3 

W 6.4 

 

Readers begin reading a 3rd resource on 

Harriet Tubman in order to find new 

information not found in the first two resources. 

1 hour 

Collect illustrations to be used within the biography 

by reviewing important events within the individual‘s 

life with 5 to 6 illustrations. 

Day 16 

RI 6.7,8,9 

W6.4 

 

Post Test: see above Day 1 for Gen Ed. and 

Spec. Ed. version 

Putting the final draft together 

Celebration Day? 

PUBLISH! 

Putting the final draft together 

Produce an accurate biography through the use of 

information gather containing a table of contents, 

glossary, and illustrations throughout the unit with 

100% success. 

Modifications Special Education Students: 

For struggling readers and writers: 

 May read only two texts 

 Teacher may download the article for students to ensure the article is a good fit and use a highlighter to 

illuminate the important events/ facts 

 Create a booklet with the template already created - so students can fill in topic, text, pictures, etc. without 

having to format 

 Some students may only be able to make a t-chart of ―author‘s words‖ and ―in my own words‖ and that is 

what they will publish with pictures 
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 Vocabulary list may be shorter (10-15 domain-specific words) 

 

English Language Learners: 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud.  

 Reword and have them repeat back. 

 Work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

Students at Risk of Failure:  

Struggling Writers 

 Students develop 8-10 interview questions as a class. 

 Students will write 1-2 paragraphs on information gathered from partner-writing a biography. 

Struggling Readers 

 Phonics instruction/enrichment 

 Independent reading for 15-20 minutes 

Gifted Students: 

Suggested G & T Targets 

 Students will read at least 3 biographies. (could be in book club or independently depending on availability in 

class library.) 

 Options for written biography could include: 

o Author study 

o Influential person in their lives (someone famous but had influenced them in some way.) 

 Research paper essays should have more research based citations. 

 Students should begin to cite sources appropriately using MLA style (or whatever department decides on.) 

 Longer in length. 

 3 or pieces of evidence from different accredited sources. (print, internet, interview, etc.) 

 Optional PowerPoint or poster board presentation of biography, (students learn how to pick out essential 

information to present.) 

D indicates differentiation at the lesson level 
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Unit Plan Title Unit 3 – Reading - Expository Non-Fiction Writing - Researched based Argument Essays 

Nutrition/Food 

Suggested Time Frame January/February 

 

  

Overview / Rationale 
At the heart of teaching English Language Arts is the desire to empower our students with the love of literacy.  We also aim to enlighten our 

students about just how powerful an individual they can become by embracing a literate life full of questions, thoughts and wonderings.  By 

reading nonfiction, one has access to tons of important information that gives citizens the power to make decisions concerning their personal 

and social lives.  The more you read, the more you know.  The more you know, the more you can question.  The more you question, the more 

you can change what you do not agree with – or with what you believe to be unjust.  By reading nonfiction and writing persuasive pieces, our 

6th graders will practice their future role of being informed, powerful citizens with something to worthy to say.  This unit meets both the 

Grade 6 Argument Writing Standards as well as the Grade 6 Reading Informational Texts standards.   

During the first two weeks of the unit, students will learn what it means to be literate and how literacy is powerful.  Students will listen to and 

independently read excerpts from The Narrative of the Life of Frederick Douglass as well as other famous figures on their views on literacy 

and power, or lack thereof.  Students will think about the author‘s purposes for writing about literacy and what they want the reader to know.  

They will look for the main argument and supportive details of each author‘s text. Students will extend reader‘s workshop by writing 

responses to open-ended questions about each text as well as reflecting on the essential question: What role does literacy play in society? 

As the unit moves forward, students will begin listening to the mentor text: Chew On This by Eric Schlosser.  This text will be used as a way 

to build talk in the class about how important access to information is for citizens.  Students will use several key reading strategies to listen to 

and engage in high-level discussions as well as to read chunks of the text independently.  In the writing workshop, students will begin to 

choose from several possible food and health related topics to read and write about.  Students will read from a pre-made packet on the class 

topic ―Chocolate Milk‖.  The packet will contain several articles from varying perspectives and viewpoints about the healthiness of chocolate 

milk.  Students will research the topic using the given articles and form their own point of view or argument.  Students will then reread to 

gather facts from the articles to support their argument.  By the end of the week, students will flash draft a research-based, argument essay. 

At this point in the unit, students know how to find the author‘s point of view or claim.  They are using strategies to help them annotate and 
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dig for information.  They know rereading is essential to close reading.  They have written a flash draft essay on ―Chocolate Milk‖ and are 

growing an awareness of how important it is to be able to access information.  Then, too, they should come to the understanding that being 

able to write your thoughts and opinions is a human right.  In this week, students will choose a second topic to explore – related to food and 

health.  (See list of possible topics) In reader‘s workshop, students will continue to read Chew On This as the class mentor, while beginning 

to read across several books and articles to research in depth their topic and the varying points of view.  Students will read to establish their 

own point of view and then begin taking organized notes that support that claim.   By the end of this week, students should have a first draft 

of their research based argument essay. 

Students will watch a documentary about food called ―Food Revolution‖ by Jamie Oliver.  Students will take notes on this documentary and 

discuss the connections between this form of literacy and the information they‘ve been reading in books and articles.   Students will begin to 

write their reflections on the essential question: What role does literacy play in society? Students will also use this week to revise and edit 

essays and prepare for final publication. 

 
 

Stage 1 – Desired Results  

Established Goals: 

Standards to be covered… 

RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct 

from personal opinions or judgments. 

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through 

examples or anecdotes). 

RI.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical 

meanings. 

RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the 
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development of the ideas. 

RI.6.6 Determine an author's point of view or purpose in a text and explain how it is conveyed in the text. 

RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a 

coherent understanding of a topic or issue. 

RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and 

evidence from claims that are not. 

RI.6.9 Compare and contrast one author's presentation of events with that of another (e.g., a memoir written by and a biography on 

the same person). 

 

W.6.1 Write arguments to support claims with clear reasons and relevant evidence. 

W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly. 

W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of 

the topic or text. 

W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons. 

W.6.1.D Establish and maintain a formal style. 

W.6.1.E Provide a concluding statement or section that follows from the argument presented. 

Enduring Understandings: 

By reading nonfiction, one has access to tons of important information 

that gives citizens the power to make decisions concerning their 

personal and social lives. 

Essential Questions: 

What role does literacy play in a society? 
What does it mean to be a literate individual? 

How does literacy support freedom?   



 

52 
 

By reading nonfiction and writing persuasive pieces, our 6th graders 

will practice their future role of being informed, powerful citizens 

with something to worthy to say.   

Why is it important to be able to access information 

independently? 

Why would a government seek to block literacy 

access to people's?   

Why would a writer feel compelled to write 

persuasively? 

How have authors used persuasive writing to effect 

change in the past? 

Knowledge: 

Students will know… 

 Effectively compose an argumentative essay. 

 Determine credible sources for evidence. 

 Determine central idea of text. 

 Compose a summary with no personal opinion. 

 Determine the meaning of textual vocabulary and how they relate 

to the text. 

Skills: 

Students will be able to… 

 I can effectively compose an argumentative essay and 

support my claims with clear reasons and evidence.  

 I can support my claims using credible sources and 

understand the topic or text to argue a certain stance.  

 I can trace and evaluate an argument and specific 

claims in a text by determining claims that are 

supported with evidence and those that are not.  

 I can determine the central idea of a text and how it is 

conveyed through particular details.  

 I can compose a summary of a text without personal 

judgment or opinion.  

 I can determine the meaning of unknown words 

through the use of context clues, and decide how it 

impacts the text.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply –  Indicate whether these skills are: 
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21
st
 Century Themes 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 

 Income and Careers  E CRP2.    Apply appropriate academic and technical skills. 

 Money Management  T CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management  T CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing  T CRP5.    Consider the environmental, social and economic impacts of 

decisions. 

X Becoming a Critical Consumer   CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting  T CRP 8.    Utilize critical thinking to make sense of problems and persevere 

in solving them. 

9.2 Career Awareness, Exploration, 

and Preparation 

  CRP9.    Model integrity, ethical leadership and effective management. 

 Career Awareness   CRP10.  Plan education and career paths aligned to personal goals. 

X Career Exploration   CRP11.  Use technology to enhance productivity. 

 Career Preparation  T CRP12.  Work productively in teams while using cultural global 

competence. 

Interdisciplinary Connections 
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Other standards covered: 

 

Student Resources 

Primary Source  

Readings 

Independent Reading Books on Student‘s Reading Level 

Secondary Source 

Readings 

 

Supporting Text pages See Day by Day 

Teacher Resources 

Texts:  

 Chew on This by Eric Schlosser 

 Fast Food Nation by Eric Schlosser 

 The Omnivore‘s Dilemma by Michael Pollan 

 Pre/Post General Ed. Unit Test: All in a Day‘s Work by Chris Hayhurst 

OR articles for child labor unit:  

● http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields 

● https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf 

● http://blogs.nysut.org/sttp/files/2010/11/speaktruth_satyarthi.pdf 

opposing side, or more nuanced texts for G and T, more advanced readers (first one is actually low level and good for all readers 

ready to entertain ―other side‖ to child labor: 

● http://www.businessinsider.com/banning-child-labor-worse-for-children-2013-11 

● http://beefmagazine.com/blog/farm-and-ranch-kids-get-opportunity-work 

● http://www.nytimes.com/2012/05/08/opinion/pitting-child-safety-against-the-family-farm.html 

http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
http://blogs.nysut.org/sttp/files/2010/11/speaktruth_satyarthi.pdf
http://beefmagazine.com/blog/farm-and-ranch-kids-get-opportunity-work
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Supplemental Workbooks: 

 

Websites:   https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf 

 

Worksheets: 

 

Videos: Food Revolution with Jamie Oliver 

 

Model a nonfiction reading strategy- then turn them back into IR books for volume after they try the strategy in nonfiction text sets 

If they haven‘t done an essay boot camp for opinion essay yet, please see the following for a 2 day mini-unit on structuring an 

opinion essay. Remember that opinion is based on personal experience not research, and does not need to include a counter 

argument.  

https://misseunicelee.wordpress.com/2013/10/23/essay-boot-camp/ 

See this for sample anchor chart:  
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Research based Argumentative Essay 

Reading Notebook 

Writing Notebook 

Conferences 

Teacher Observations  

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

 Pre and Post Assessment (to be administered before and after unit begins 

and ends) 

 Final Reflection of Essential Question: What role does literacy play in a 

society? 

 Flash Essay on ―Chocolate Milk‖ 

 Research Based Argument Essay 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

  Reading Lessons Writing Lessons 

Suggested 

Learning 

Activities 

Materials: Mentor Text:  

http://teacher.scholastic.com/scholasticnews

/indepth/child_labor/mexico/index.asp?artic

le=tobacco_fields 

https://robinsonlms.wikispaces.com/file/vie

w/Hard+at+Work.pdf 

*Goal produce an argumentative piece on topic of 

choice to study 

*Goal effectively use evidence/citations within the 

published piece 

**G&T: three book sources and two internet 

http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
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http://blogs.nysut.org/sttp/files/2010/11/spea

ktruth_satyarthi.pdf 

 

opposing side, or more nuanced texts for G 

and T, more advanced readers (first one is 

actually low level and good for all readers 

ready to entertain ―other side‖ to child 

labor: 

http://www.businessinsider.com/banning-

child-labor-worse-for-children-2013-11 

http://beefmagazine.com/blog/farm-and-

ranch-kids-get-opportunity-work 

http://www.nytimes.com/2012/05/08/opinio

n/pitting-child-safety-against-the-family-

farm.html 

**Gen Ed/ICS: Two Books and One Internet 

**RR: using material teacher uses to model with  

Standards 

Next to 

Each Day  

(Seven days 

remain for 

extra 

research/asse

ssments/ 

publishing of 

final pieces/ 

celebration) 

Reading Workshop: Read Aloud (15-20 

Minutes) 

Independent Reading/Book Club (30 Minutes) 

Writer’s Workshop (30 Minutes) 

(Independent Reading and Writing are linked 

together since students are researching their topic of 

study during independent reading time which will 

lead into writing)  

http://blogs.nysut.org/sttp/files/2010/11/speaktruth_satyarthi.pdf
http://blogs.nysut.org/sttp/files/2010/11/speaktruth_satyarthi.pdf
http://beefmagazine.com/blog/farm-and-ranch-kids-get-opportunity-work
http://beefmagazine.com/blog/farm-and-ranch-kids-get-opportunity-work
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Day 1 Pre-Assessment for Unit 3 

Pre Test 

General Ed.:  ReadWorks.org ―All in a 

Day‘s Work‖  

Special Ed.: ReadWorks.org  ―What‘s 

Cooking?‖ 

(Assessment folder in Google Docs for 

pre/post test) 

(Anchor Charts, Resources, and Materials 

folder in Google Docs) 

Pre-Assessment for Unit 4 

 

 

Day 2 

RI.6.2 

W.6.2a,b 

● Read Aloud:  

―https://robinsonlms.wikispaces.com/file

/view/Hard+at+Work.pdf 

●  

● Objective: Pre-reading strategy a la 

Kylene Beers to establish relevancy.  

 

Teaching Point: ―Good readers of 

nonfiction can make predictions about a text 

and then go back and see if those were 

right. This helps us to think deeply about the 

text and what it‟s teaching us.”  

How to:  

Give students about 10 words/ phrases, and 

tell them they are all from a nonfiction text. 

Today‘s reading lesson will flow into writing lesson as 

well.  

Have students complete reading the two texts, doing the 

pre-reading strategy from Kylene Beers outlined at left. 

This will take about 40 minutes. They are writing  

● the prediction sentences,  

● the questions that arise out of those sentences,  

● whether the sentences were accurate or not  

● and making necessary changes, 

●  and then answering the questions out of their 

reading.  

These writing tasks (especially answering the questions) 

can happen in second half of class. You may want to 

remind them of this teaching point before the second 

https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
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Have them work in 2s and BOTH must 

write.  

Words/ phrases:  

Ecuador 

10-year old 

banana trees 

sharp heavy knives 

poor country 

harmful chemicals 

250 million kids 

child labor laws 

12 hour workdays 

as little as $27 a week 

no longer attend school 

forced to work 

―Look at all these words I pulled from the 

text. You‘ll find all of these when we read it 

in a moment. Now think about how these 

words might work in the article. WRite 5 

sentences so that by the end of the 5th 

sentence you‘ve used them ALL. You‘ll 

need to use 3-4 words/ phrases in a 

half of class to emphasize the writing strategy:  

 

“Good writers of nonfiction writing seek to answer 

readers‟ questions about the topic.”  
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sentence. But you may not put more than 6 

in a sentence.‖ 

Give them 5-6 minutes to write. 

Build a 2 column chart. Say you need to 

hear their sentences, and they share out 

while you record.  

 

Their sentences Questions  

―10 year old 

children in 

Ecuador no longer 

attend school 

because they are 

forced to work 12 

hour days.‖ etc 

Has a 10 year old 

made it out under 

these conditions?  

How do parents 

feel about this?  

Why are people 

allowing this?  

Do we help them 

or make it worse if 

we eat the 

bananas? 

 

Then, have them all look at the first 

sentence after charting out a bunch. Then 

say, ―Wow, if this is true, I have a lot of 
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questions. So turn to your partner and talk 

fast about the questions you‘ve got.‖  

Then, after establishing questions for their 

sentences, they read. Then they go back to 

their 5 sentences and discover if it was 

accurate or not. If they see a change is 

needed, they make that change. (You model 

this too) 

Then they go back again- which questions 

can you answer? Sometimes you‘ll need 

another article to answer some of them! So 

then, give them this one:  

http://blogs.nysut.org/sttp/files/2010/11/spea

ktruth_satyarthi.pdf 

Day 3 

**Studen

ts will 

need text 

sets 

including 

all 

articles 

linked 

under 

―mentor 

texts‖ 

● Read aloud: ―Hard at Work‖ 

https://robinsonlms.wikispaces.com/file/

view/Hard+at+Work.pdf 

● Teaching Point: “Good readers of 

nonfiction paraphrase chunks of text 

then put it all together to say, „What‟s 

this whole article mostly about?‟”  

● Mini-Lesson: ―Part of the challenge for 

many readers when they switch to non 

fiction from fiction is slowing down 

their pace. Strategies like this one help 

us slow down. We‘re going to stop every 

couple of paragraphs and chunk 

information as we go to help us monitor 

comprehension and ask ourselves, 

Mini Lesson: Using the same text, writers will practice 

effective summarizing skills after reading a nonfiction 

text.  

 

Teacher models this with the learning progression 

anchor chart below as a sample (obviously modify this 

as you like!) with either the same article or a different 

one. Remember that your strugglers may choose to use 

the same article and will rely more heavily on your 

model! That is ok- remember they may need it. Push 

your more advanced writers to try this with a different 

https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
https://robinsonlms.wikispaces.com/file/view/Hard+at+Work.pdf
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above  

RI.6.1 

and 6 

W.6.2d 

―What‘s the most important thing we 

read?‖ and ―What is this whole article 

about?‖  

● Make sure they are putting their jots into 

their own words. *One helpful thing is 

to have them actually cover up the text 

or turn it over so they can‘t read it as 

they jot ―What is important about what I 

just read?‖ 

● You model stopping after two ―chunks‖ 

of text and paraphrasing, ―What‘s 

important about what I just read?‖ And 

then put those two jots together to write, 

―What‘s this text mostly about?‖  

● See anchor chart model on p. 228 of 

Reading Strategies by Serravallo 

 

article.  

They should be able to use their notes from the reading 

portion of the lesson to guide them. You can model 

using those notes, too, as you compose your own 

summary and rely on the sentence starters. 

As a mid-workshop teaching point, or as a closing, have 

students exchange summaries with a partner. Their 

partner should tell them what ―level‖ their summary is 

on, and how they can lift the level of their summary, 

relying on the anchor chart to guide them.  

it may be that some of your writers are ready to go even 

one more level up! Yahoo! You can make a big deal of 

this and add one more level with something like, ―1 pt: 

Main Ideas supported with quotes and evidence, and that 

evidence is unpacked (or explained).‖ Sentence starters 

would be, ―As you can see…‖ ―This is important 

because…‖ ―This makes me realize…‖ ―This gives the 

reader the idea that…‖ ―It is clear that the author 

feels…‖  
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Day 4 

**Studen

ts will 

need text 

sets  

RI.6., 3, 

5 and 6 

 

● Mini Lesson: ―Good readers 

determine the most important ideas 

in a text, and then go back and 

reread to see which of those is 

supported by details in the text.‖  

● Teacher has already read ―Hard at 

Work‖ with students, so now she 

reminds readers of the text, and then 

does a think aloud with the 

following questions:  

● ―Does the author state the main idea 

in the heading, topic sentence, 

introduction?‖ Let me see.. 

● If not, I can ask myself, ‗What is this 

article mostly about?‖ 

● Now, I‘m going to reread and see, 

―Which details support this main 

idea?‖ And jot those down in my 

notes.  

Readers, today I want you to use this same 

strategy to go through one of the other texts 

Mini Lesson: ―Today I want to teach you that writers of 

argument essays form claims with precise words, and 

then they get their reasons ready to develop later.‖  

Teacher models how she would use the prompts to 

develop a claim to flesh out her own essay‘s claim. 

Remember, strugglers may need to rely heavily on your 

example.  

 

Despite many economies and poor families relying 

heavily on child labor, I want to argue that it must be 
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in the text set, and then take notes on: 

―What is this text mostly about, and then, 

what are the details that support that main 

idea?‖  

 

remind them that if they aren‘t finding 

sufficient details they will likely need to go 

back and revise the main idea.  

 

As a mid-workshop teaching point, tell them 

that readers also are reacting to texts, 

incorporating what THEY think is the most 

important idea.  

 

 

 

stopped immediately to protect our future generations. 

Then, chart out reasons:  

A. 

B. 

C. 
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You might use one of the latter two anchor charts as a 

mid-workshop teaching point.  

Day 5 

**Studen

● Mini Lesson: Using 

―http://blogs.nysut.org/sttp/files/201

0/11/speaktruth_satyarthi.pdf‖ the 

Mini Lesson: Writers check again that their reasons 

(does this belong with yesterday‘s lesson folks?) are 

strong and support the thesis accurately. Writers also 
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ts will 

need  

texts sets 

RI.6.4 

W.6.2a 

teacher will model how to pull key 

words from complex text that will 

aid in the comprehension of the 

material  

 

● Objective:  Readers will 

independently read a complex text 

using a highlighter/ pen to chunk the 

text and then jot 3-5 keywords per 

part in the margins that they feel are 

very important to that section.   

keep their reader in mind- will these reasons convince 

my reader:  

Teacher demonstrates by looking over her supporting 

reasons with a critical eye, asking:  

Is this a strong reason or a weak reason?  

If it is weak, explain why.  

For a reason that seems weak, think aloud how you 

might change it or eliminate it. Perhaps you need to 

change the wording or elaborate on the idea, or maybe 

eliminate it and create a  new one. Model rewriting one 

reason ,eliminating a weak reason, and creating a new 

reason. You might have four or five strong reasons 

when you are done, and then you can go back and select 

the best. You are thinking aloud as you do this.  

Possible anchor chart might look like this:  

 

My claim: Despite many economies 

and poor families relying heavily on 

child labor, I want to argue that it 

must be stopped immediately to 

protect our future generations. 

Weak Strong reasons (probably 
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reasons 

(probabl

y won‘t 

convinc

e my 

reader) 

will convince my reader) 

  

  

 

Day 6 

**Studen

ts will 

need text 

sets 

RI.6.1 

W.6.2a 

● Mini Lesson: A main idea is more 

than a topic. (p. 237 in Serravallo‘s 

book Reading Strategies) To state a 

main idea, it‘s important to know 

what the text is about (topic) and 

then to be able to say ―so what‖ 

about the topic. The so what can be 

the angle, idea, or perspective the 

author brings to the topic.  

Teacher models this asking herself, ―What‘s 

the topic of the book?‖ Then, ―What‘s the 

author‘s angle or slant? What is the author 

trying to say about that topic?‖ 

 

Model this for 2 of the articles, so they see 

how even authors of similar topics will have 

slightly different angles/ slants. Then, they 

should take 2 more texts and do the same.  

Mini Lesson: Writers will gather evidence to support 

our three strongest reasons. Today we will look for 

information to support our reasons so our arguments are 

based on facts.  

You might model your own reasons and evidence with a 

table:  

 

Reason Key phrases, facts 

plus title/ author 

Why this is 

relevant 
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*You might also try a slightly more 

sophisticated version of this lesson on p. 

244. Help them see that the author uses craft 

moves (such as portraying one particular 

person‘s story) to help convince you.  

Day 7 

RI.6.9 

W.6.2b 

● Mini Lesson: Teachers models how 

to  

Mini Lesson: Writers begin drafting using the ―qualities 

of good‖... attached: 

 



 

71 
 

Day 8 
**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.1 

W.6.1b 

● Lesson 8.23 in Reading Strategies 

book.  

● p. 245 

● ―Good readers understand the 

pesrpective of the author in crafting 

a text by thinking about the power 

inherent in the text (whose 

perspective is represented and whose 

is omitted?) 

● This is a good time to bring in the 

last two texts to introduce the other 

side of the issue.  

Mini Lesson: *Here is where I would start going 

through the writing checklist from Pathways and begin 

to see which things they are not getting to, and each day 

modeling how you incorporate THAT thing in your 

essay.  

For example:  

―Good writers compose introductions that interest 

readers and help them understand and care about a topic. 

They think backward between the piece and the 

introduction to make sure that the introduction fits with 

the whole.‖  

 

Day 9 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

● ―Good readers notice the statistics 

the author includes and those the 

author chooses not to include. Think 

about what the inclusion of those 

statistics tells you about the ―side‖ 

the text is on. Think about what the 

author is choosing to inform you 

about and what the author is 

purposefully leaving out.‖ p. 269 

Reading Strategies book, including 

sample anchor chart 

 

Mini Lesson: ―Good writers of argument letters/ essays 

make a nod to the opposing side and then dismissing it.‖ 

That opposing side is called the counterargument.  

Writers, today we are going to write a counterargument, 

by presenting the opposing point of view and telling 

why it is wrong.  
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**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.1 

W.6.1b 

You might model:  

Counterclaim: 

Evidence: 

Discredit this evidence by providing other evidence:  

Day 10 
**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually  

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.3 

W.6.1b 

● Mini Lesson:  Mini Lesson: Writing good conclusions 

Day 11 

**Student 

Copies 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 
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needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.1,2 

W.6.1b 

 

● Objective: Readers will distinguish 

important facts from the text ―The 

Secret of Fries‖ (page 92-98) and 

provide textual evidence to support 

their ideas. 

 

Objective: Writers will analyze the information found 

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

 

**Amount of sources depends on G&T, Gen Ed/ICS, 

RR 

Day 12 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the text ―The 

Secret of Fries‖ (page 92-98) and 

provide textual evidence to support 

their ideas. 

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 

 

Objective: Writers will analyze the information found 

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

 

**Amount of sources depends on G&T, Gen Ed/ICS, 
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their own 

topics 

RI.6.1 

W.6.1b 

RR 

Day 13 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.2 

W.6.1b 

● Mini Lesson: Teacher will model 

how to determine the theme/central 

idea using important information 

located from the previous lessons 

 

● Objective: Readers will identify the 

theme/central idea of ―The Secret of 

Fries‖ (page 92-98) and provide 

supportive textual evidence.  

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 

Objective: Writers will analyze the information found 

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

**Amount of sources depends on G&T, Gen Ed/ICS, 

RR 

Day 14 

**Student 

Copies 

needed for 

ICS or RR: 

● Mini Lesson: Teacher will review 

the components of a summary. 

 

● Objective: Readers will compose a 

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 

Objective: Writers will analyze the information found 
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paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.1,2 

W.6.1b 

summary of ―The Secret of Fries‖ 

and cite textual evidence within the 

summary.  

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

 

**Amount of sources depends on G&T, Gen Ed/ICS, 

RR 

Day 15 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

● Read Aloud: Teacher will model 

how to make inferences on French 

Fries from the source ―Fast Food 

Nation‖ using textual evidence.  

 

● Objective: Readers will make 

inferences from  Fast Food in 

Nation: The Mistake of Standing 

Alone (page 116-120) and provide 

textual evidence to support their 

ideas. 

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 

 

Objective: Writers will analyze the information found 

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

 

**Amount of sources depends on G&T, Gen Ed/ICS, 

RR 
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topics 

RI.6.1 

W.6.1b 

Day 16 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.5,6 

W.6.1b 

● Mini Lesson: Teacher will model 

how authors influence readers with 

their ideas and how readers 

determine the truth 

 

● Objective: Readers will analyze the 

claims presented in   

http://teacher.scholastic.com/scholas

ticnews/indepth/child_labor/mexico/

index.asp?article=tobacco_fields and 

use textual evidence to determine the 

truth behind those claims. 

Mini Lesson: Teacher will model how to collect 

information from text resources in a clear manner 

through the use of a graphic organizer. 

 

Objective: Writers will analyze the information found 

within their first/second/third/fourth/fifth source and 

record facts relevant to their topic in their graphic 

organizer. 

 

**Amount of sources depends on G&T, Gen Ed/ICS, 

RR 

Day 17 

**Student 

Copies 

needed for 

ICS or RR: 

paper will be 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

Mini Lesson: Teacher will model how to synthesize 

information across resource and form an opinion from 

the information gathered. 

 

http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
http://teacher.scholastic.com/scholasticnews/indepth/child_labor/mexico/index.asp?article=tobacco_fields
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built 

together but 

final copies 

will be 

produced 

individually 

**Gen Ed 

and G&T 

will research 

their own 

topics 

RI.6.1 

W.6.8 

important facts from the text Fast 

Food in Nation: The Mistake of 

Standing Alone (page 116-120) and 

provide textual evidence to support 

their ideas. 

Objective:  Writers will synthesize the information they 

learn across several texts on the topic they selected in 

order to form a personal opinion about the topic and 

then use evidence from the text to support their claim. 

Day 18  

RI.6.1 

W.6.8 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the text Fast 

Food in Nation: The Mistake of 

Standing Alone (page 116-120) and 

provide textual evidence to support 

their ideas. 

Mini Lesson: Teacher will model how to create a thesis 

statement on a specific topic, with supporting details. 

(teacher models using French Fries) (note these are two 

separate sentences) 

 

Objective: Writers will compose a thesis statement 

(claim) from the various resources and a supporting 

claim sentence to enhance their thesis. 

Day 19 

RI.6.2 

W.6.1a,d 

● Mini Lesson: Teacher will model 

how to determine the theme/central 

idea using important information 

located from the previous lessons 

 

● Objective: Readers will identify the 

Mini Lesson: Teacher will model how to create an 

outline from information gather across all resources. 

 

Objective: Writers will generate an outline aligned to 

their topic using information gathered from their 
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theme/central idea of Fast Food in 

Nation: The Mistake of Standing 

Alone (page 116-120) and provide 

supportive textual evidence.  

resources. 

Day 20 

RI.6.1,2 

W.6.1a,d 

● Mini Lesson: Teacher will review 

the components of a summary. 

 

● Objective: Readers will compose a 

summary of ―Fast Food Nation‖ and 

cite textual evidence within the 

summary. 

Mini Lesson: Teacher will model how to create an 

outline from information gather across all resources. 

 

Objective: Writers will generate an outline aligned to 

their topic using information gathered from their 

resources. 

Day 21 

RI.6.1 

W.6.1a,d 

● Read Aloud: Teacher will model 

how to make inferences on French 

Fries from the source ―The 

Omnivore‘s Dilemma‖ using textual 

evidence.  

 

● Objective: Readers will make 

inferences from  The Omnivore‘s 

Dilemma: (page 81, 103, 104) and 

provide textual evidence to support 

their ideas. 

Mini Lesson: Using French Fries, the teacher will begin 

modeling how to compose an argumentative essay: 

introduction (hook, reasons, thesis) 

 

Objective: Writers will create the introductory 

paragraph with a hook, 3 reasons, and a thesis for an 

argumentative piece their topic of study. 

Day 22 

RI.6.5,6 

W.6.1a,d 

● Mini Lesson: Teacher will model 

how authors influence readers with 

their ideas and how readers 

determine the truth 

 

● Objective: Readers will analyze the 

claims presented in    The 

Mini Lesson: Using French Fries, the teacher will begin 

modeling how to compose an argumentative essay: 

introduction (hook, reasons, thesis) 

 

Objective: Writers will create the introductory 

paragraph with a hook, 3 reasons, and a thesis for an 
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Omnivore‘s Dilemma: (page 81, 

103, 104) and use textual evidence 

to determine the truth behind those 

claims 

argumentative piece their topic of study. 

Day 23 

**Internet 

site: Do 

French 

Fries 

Really 

Come from 

France?‖ 

RI.6.1 

W.6.1a,d 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the text The 

Omnivore‘s Dilemma: (page 81, 

103, and 104) and provide textual 

evidence to support their ideas. 

Mini Lesson: Using information gathered on French 

Fries, teacher will begin writing the body paragraphs 

using the evidence from the novel. 

 

Objective: Writers will create the body paragraphs using 

the reasons and evidence from their resources for an 

argumentative piece on their topic of study. 

Day 24 

 

**The 

History 

of French 

Fries 

Article 

RI.6.1 

W.6.1a,d 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the book, The 

Omnivore‘s Dilemma: (page 81, 

103, and 104)   and provide textual 

evidence to support their ideas. 

Mini Lesson: Using information gathered on French 

Fries, teacher will begin writing the body paragraphs 

using the evidence from the novel. 

 

Objective: Writers will create the body paragraphs using 

the reasons and evidence from their resources for an 

argumentative piece on their topic of study. 
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Day 25 

RI.6.2 

W.6.1a,d 

● Mini Lesson: Teacher will review 

the components of a summary. 

 

● Objective: Readers will compose a 

summary of ―The Omnivore‘s 

Dilemma‖ and cite textual evidence 

within the summary. 

Mini Lesson: Using information gathered on French 

Fries, teacher will begin writing the body paragraphs 

using the evidence from the novel. 

 

Objective: Writers will create the body paragraphs using 

the reasons and evidence from their resources for an 

argumentative piece on their topic of study. 

Day 26 

RI.6.2 

W.6.1a,d 

● Read Aloud: Teacher will model 

how to make inferences on French 

Fries from the source ―Do French 

Fries Really Come From France?‖ 

using textual evidence.  

 

● Objective: Readers will make 

inferences from ―Do French Fries 

Really Come From France?‖ and 

provide textual evidence to support 

their ideas. 

Mini Lesson: Teacher will model how to create a 

counter claim to show a full understanding of all points 

of view. 

 

Objective: Writers will compose a counter claim to their 

topic of study to ensure an understanding of all points of 

view. 

Day 27 

RI.6.1 

W.6.1b,d,

e 

● Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the book, The 

History of French Fries    and 

provide textual evidence to support 

their ideas. 

Mini Lesson: Using evidence collected, teacher will 

model how to write a conclusion (restating reasons, 

ending with an insightful thought) 

 

Objective: Writers will create the conclusion paragraph 

restating the hook, reasons, and an insightful thought for 

an argumentative piece on their topic of study. 
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Day 28 

RI.6.5,6 

W.6.4,5,6 

● Mini Lesson: Teacher will model 

how authors influence readers with 

their ideas and how readers 

determine the truth 

 

● Objective: Readers will analyze the 

claims presented in   The History of 

French Fries and use textual 

evidence to determine the truth 

behind those claims. 

 

Mini Lesson: Teacher will focus on a skill needed for 

revision within their papers; sentence structure, clarity 

of information/thoughts, figurative language. 

 

Objective: Writers will revise their essays to enhance 

their writing. 

Day 29 

RI.6.1 

W.6.4,5,6 

●   Mini Lesson: Teacher will model 

how to distinguish important vs. 

irrelevant facts from a text.  

 

● Objective: Readers will distinguish 

important facts from the text The 

History of French Fries and provide 

textual evidence to support their 

ideas. 

Mini Lesson: Teacher will focus on a skill needed for 

editing punctuation, spelling, etc… 

 

Objective: Writers will edit their essays to enhance their 

writing. 

Day 30 

RI.6.2 

W.6.6 

● Mini Lesson: Teacher will review 

the components of a summary. 

 

● Objective: Readers will compose a 

summary of The History of French 

Fries and cite textual evidence 

within the summary. 

Objective: Writers will generate a final draft of their 

piece through the use of Google Docs. 
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Day 31 

RL.6.10 

W.6.6 

● Post Assessment of Unit 3 

● Celebration 

Objective: Writers will publish final draft of their piece 

through the use of Google docs. 

Modifications Special Education Students: (These are just suggested ideas to modify instruction.  All modifications and 

accommodations should be specific to each individual child’s IEP) 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

English Language Learners: 

 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud.  

 Reword and have them repeat back. 

 Work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

 

Students at Risk of Failure: 
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Struggling writers 

 Use of guided questions to assist with essay writing.  

 Continue to develop sentence structure with use of adverbs in students are ready to move forward. 

 Develop 1 paragraph on argumentative writing. 

 Use of sentence starters 

 

Struggling readers 

 Book clubs for students able/ready to engage in activity 

 Class novel for lower level students 

 Phonics instruction/enrichment 

 Develop independent reading to 15-20 minutes 

 

Gifted and Talented Students: 

 Research paper essays should have more research based citations. 

 Students should begin to cite sources appropriately using MLA style (or whatever department 

decides on.) 

 Longer in length. 

 3 or pieces of evidence from different accredited sources. (print, internet, interview, etc.) 

 Compose an argumentative letter (to a business, congressperson, head of a company, health care 

provider, governmental agency, etc.)  to promote a stance on a researched topic. 

 Book Clubs will read 2 nonfiction/informational books. 

 

D indicates differentiation at the lesson level 
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Unit Plan Title Unit 4 – Reading and Writing - Memoir 

 

Suggested Time Frame March/April (34 days) 

 

Overview / Rationale 

 The Common Core Standards ask sixth graders to read for author‘s point of view.   Readers are also asked to determine a central idea in a 

nonfiction text and to then understand how that idea is elaborated and conveyed.   The study of memoir lends itself well to reaching these 

goals.  Memoir is in fact nonfiction – but literary nonfiction.  The stories are real, and yet told in a way that pulls a reader in like a story.  

The memoir is built around sturdy themes such as love, loss, growing up, death, innocence, etc.  Anecdotes are built around such a theme 

as an author explores the meaning and lessons of the memories.  Readers will spend time with memoirs, reading and rereading and asking 

themselves: What is this author trying to say about his or her life?  What lessons does this memoirist want to teach me?  What details from 

the story connect to this lesson?  Ultimately, students will think about how the point of view or perspective of an author shapes the 

memoir.  By reading memoir – students will also capture the essence of this genre and begin writing memoir.  The Common Core 

Standards ask students to ―develop narratives of real or imagined experiences.‖  Drawing upon what they already know – themselves – 

writers will explore the themes of their own lives developing narrative technique and a command of conventions along the way.  

Since this is both a reading and writing unit, students will read the pre-selected mentor texts to both deepen comprehension of literary 

nonfiction texts as well as to study an author‘s craft to get ideas for their own writing.  In the first bend of this unit, students will become 

immersed in the genre of memoir by participating in read aloud sessions as well as independently reading a memoir book in a book club.  

Readers will look for the small details of the memoir to see how they add up to a bigger idea and learn how to summarize a memoir free of 

personal judgment and opinion.  A good deal of emphasis will be place on looking for themes and using text evidence to support a theory.  

Students will also flash draft responses to memoir – by growing an idea about a character and then using evidence to support that idea.  In 

this first bend, writers are building a working definition of this genre as well as brainstorming ideas and free-writing ideas for their own 

memoirs by exploring the larger themes of their lives.  In the second bend of this unit, learners have a stronger sense of the genre of 

memoir, and how it is different from a personal narrative.  They have practiced writing summaries and argument-based responses.    Now, 

readers can revisit memoirs from bend one as well as begin reading new mentors to not only summarize the memoir but also go deeper by 

looking for the central ideas the author seems to be circling.  Readers will look for the lessons learned in each memoir as well as the 
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distinct point of view of the writer and how that may or may not distort the actual memory.  At this point writers will commit to a theme of 

their lives they will build their stories around and begin to play with figurative language and sensory details as a way to pull the reader in 

closer.  In the last bend of the unit, readers will begin to synthesize the genre of memoir by looking across the memoirs they have read and 

noting the common threads and differences in how childhood is depicted.  Writers will look to refine word choice, tighten conventions and 

final publish their works.    

 

Stage 1 – Desired Results  

Established Goals: 
Standards to be covered… 

RI 6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI 6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or 

anecdotes). 

RI 6.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings. 

RI 6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the 

development of the ideas. 

RI 6.6 Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text. 

 

W6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-

structured event sequences. 

W6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence 

that unfolds naturally and logically. 

W6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

W 6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to 

another. 

W6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events. 

W6.3e Provide a conclusion that follows from the narrated experiences or events. 
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L.6.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

L.6.3a Vary sentence patterns for meaning, reader/listener interest, and style. 

 

Enduring Understandings: 

Develop skills in synthesizing and inferencing.  

Emphasis on looking for themes 

Using textual evidence to support a theory. 

Life lessons learned in each memoir  

Distinct point of view of the writer and how that may or may not distort 

the actual memory. 

Essential Questions: 

Does point of view affect how a memoir is written and how it 

is interpreted?   

What are the characteristics of a memoir? 

How do authors use literary devices to create a 

memoir?   

What themes do writers draw upon when writing 

Memoir? 

How does a memoir differ from an autobiography or a 

biography?  

How are universal human experiences exhibited in 

Memoir?  

How credible is a memoir? How does the author‘s 

point of view affect the telling of the story? 

Knowledge: 
Students will know… 

 Determine important events within a story 

 Author‘s perspective on decision making 

 Distinguish between person, event, or an idea 

 Explain author‘s style 

Skills: 
Students will be able to… 

 I can determine which details are important when reading 

a Memoir. 

 I can use the information I have learned when reading a 

Memoir to make inferences about the author‘s life. 

http://www.corestandards.org/ELA-Literacy/L/6/2/
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 Compose personal narrative 

 Infer Ideas 

 Find the central idea 

 Summarize a text 

 Analyze texts for craft and meaning 

 Notice figurative language and its meaning 

 Understand text structure 

 Create a context for writing 

 Use appropriate sequence 

 Use narrative technique such as inner thinking, figurative language, 

sensory detail 

 Leads and conclusions 

 

 I can use context clues to help me figure out complex 

words and phrases. 

 I can distinguish between when I am reading about a 

person, an event, or an idea.  

 I can explain why an author makes specific decisions 

about where to place a sentence, a paragraph, or chapter.  

 I can determine the author‘s point of view when reading 

Memoir. 

 I can write a personal narrative using effective techniques 

relevant, descriptive details and a well-structured event 

sequence. 

 I can capitalize the beginning of each new sentence and 

check my writing for spelling. 

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
 

21
st
 Century Themes 

 Indicate whether these skills are: 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic and technical skills. 

 Money Management   CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management  T CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  T CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to make sense of problems and persevere in 



 

88 
 

solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance productivity. 

 Career Preparation   CRP12.  Work productively in teams while using cultural global competence. 

 

Interdisciplinary Connections 

 

Other standards covered: 

 

 

 

Student Resources 

Primary Source  

Readings 

Independent Reading Books on Student‘s Reading Level 

Secondary Source 

Readings 

Ability-Based Book Club Texts 

Knucklehead, My Everest Story, Been to Yesterdays, Knots in My Yo-Yo String, Boy, Red Scarf Girl, 

Marley and Me 

 

Supporting Text pages  

 

 

Teacher Resources 

Texts:  

 Excerpt from Marshfield Dreams by Ralph Fletcher 

 ―Fits and Starts‖ by Matthew Zunoni Muller from Hippocampus.com 

 Chicken Sunday by Patricia Polacco  

 ―Courage‖ by Mel Meyer from Hippocampus.com 
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 ―Knuckleheads‖ from Knucklehead by John Scieska  

 ―Eleven‖ by Sandra Cisneros from Women Hollering Creek By A'Rynn D 

Supplemental Workbooks: 
 

Websites: 
 

Worksheets: 
 

Videos: 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Reading Notebook 

Writing Notebook 

Conferences 

Teacher Observations  

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

End of Year: Teacher‘s College Reading Assessment (Based on Fountas and Pinnell) 

Narrative Rubric 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

Standards 

Next to 

Each Day 

Reading Workshop Writing Workshop 
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Day 1 Memoir Pre Test 

General Ed.: ―Night‖ 

 (Assessment folder in Google Docs for 

pre/post test) 

(Anchor Charts, Resources, and Materials 

folder in Google Docs) 

Memoir Pre-Test 

Day 2 

Immersion

/ Reader‘s 

Response 

RL 

6.1,6.2,6.3

, 6.6 

W 6.1 

Target: Readers will examine the character 

of Rachel through the use of a read aloud 

noting textual evidence. 

 

Read Aloud ―Eleven‖ by Sandra Cisneros  

(See attached annotated text with questions) 

Target:  Writers will select words to define 

Rachel’s character and explain using textual 

evidence. 

Handout a list of words that describe Rachel.  Have 

students choose which word they best feel defines her 

personality 

Free-write – Extend the read aloud by having students 

explore through writing an idea brought up in the 

discussion.  Writers use evidence when they write 

about texts.   

Day 3 

Immersion

/ Reader‘s 

Response 

RL 

6.1,6.2,6.3

Target: Readers will examine the character 

of Max in a read aloud using textual 

evidence as findings.  

IR – Choice Books 

Read Aloud ―Fits and Starts‖ by Matthew 

Muller (See attached annotated text with 

Target: Writers will examine the character Max 

citing characters traits with textual evidence. 

Free-write – Writers think about the memoir ―Fits and 

Starts‖ and answer the question: What kind of a boy 

was Matthew?  Students refer to a list of character 

traits.  What text evidence do we have to support our 
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, 6.6 

W6.1 

questions)  answer?  

Day 4 

Immersion 

/Summary 

RL 6.2 

 

Target:  Readers will review their role of 

book club and select a book with their peers 

for this unit.  

Introduction to Book Club Books and Groups 

Mini-lesson/ IR – Getting started in your 

memoir book club. 

Target:  Writers will create a summary of past 

read- aloud noting the important events 

independently.  

What is a summary?  How do we write a summary? 

How is summary different from a response? 

Using ―Fits and Starts‖ teacher models writing a 

summary.  Create a formula for summary – students 

write a summary for ―Eleven‖.   

Day 5 

Immersion 

Summary/

Collecting 

RL 6.1 

W6.3 

Target: Readers will examine the small 

details of a memoir and how these provide 

insight about the author.  

Mini-lesson/ IR – Readers can approach 

memoir much in the same way as reading 

fiction – they think about the author like a 

character and they ask themselves: What small 

details am I learning about this character?  

How do these details help me understand this 

person‘s life?   

Target:  Writers will create a timeline of (either 

grade level or emotional journeys) of their life 

independently.   

Grade school timelines – Students create a timeline 

from the perspective of school and jot as many 

memories as they can onto the timeline – 

remembering that both big and small memories are 

worthy.  Teacher models. 

Day 6 

Immersion

/ 

Target: Readers will examine the language 

of the author and infer the meaning of the 

word choice through a read aloud.  

Target:  Writers will complete a chart on 

(places/people/memories/lessons/theme) and free 

write from these ideas independently 
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Collecting 

RL 6.1, 

6.2, 6.3, 

6.6 

W6.3 

Short Read Aloud: ―Knuckleheads‖ by John 

Scieska   

(See attached annotated text with questions) 

Independent Reading in Book Clubs 

Students fill out the chart and then try to free-write: 

Places/People/Memories/Lessons/Theme 

Teacher models thinking of a place she has been and 

then thinking about the people who were there and the 

memories associated w that place.  Then she thinks 

about the lessons and themes of those memories.  Free 

write off chart. 

Day 7 

RL 6.1, 

6.2, 6.3, 

6.6 

W6.3 

Target: Readers will examine the language 

of the author and infer the meaning of the 

word choice through a read aloud.  

Read Aloud: ―Marshfield Dreams‖ by Ralph 

Fletcher (See attached annotated text with 

questions) 

 

 

Target: Writers will generate a list of themes to 

draw/list memories independently. 

Writing Territories – Writers choose a few themes 

from a list of themes to draw webs or make lists of 

memories.  For instance, if they choose the theme of 

―courage‖ then they may explore memories of hiking 

in the wilderness, blackouts and rollercoasters.   (See 

themes of memoirs list)      Teacher models. 

Day 8 

 

RL 6.2 

 

L 6.2 

Target: Readers will examine previously 

read memoirs to compare and contrast 

themes.   

Students independently reread ―Eleven‖, ―Fits 

and Starts‖, ―Marshfield Dreams‖ and 

―Knuckleheads‖: Synthesize the mentor texts 

read so far by having students think about the 

similarities and differences in ―Eleven‖, ―Fits 

Target: Writers will understand how to correctly 

use capitals and end punctuation.  Writers will edit 

several of their own mistakes in their notebooks. 

 

Writing with Conventions – Writing in full sentences 

using capitals and end punctuation. 
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 and Starts‖, ―Knucklehead‖ and ―Marshfield 

Dreams‖.  Lead the discussion to thinking 

about common themes/different themes.  Have 

students look at ―Memoir Themes‖ chart for 

ideas.   

Students begin to compare and contrast two 

memoirs. 

Writers continue to free-write in their notebooks from 

their webs, lists and timelines. 

Day 9 

 

RL 6.1   

W6.3 

Target: Readers closely read their book 

club books, stopping at least 3 times to jot 

down a theory about the kinds of 

relationships the narrator has to the other 

“characters” in the memoir.  

IR in Book Clubs  

 

Readers think about the memoirist and ask 

themselves: What kind of details am I learning 

about the author and his relationships with his 

or her family?  Were they happy? Difficult?  

How do I know? 

 

 

Target: Writers create a booklet on a central 

theme with four to eight memories reflective of the 

theme independently.  

 

Choosing a Seed Idea and Developing the idea in the 

Notebook:  Students commit to a theme they wish to 

explore about their lives.  They also choose 4-8 

memories they feel best reveal that theme.   

 

Students create a draft booklet – theme labeled on 

front cover and title on each separate page for each 

memory. 

Day 10 Target: Readers closely read their boob 

club books, stopping at least 3 times to jot 

Target: Writer’s will examine how to “zoom in” on 

a moment within their memoirs and apply this to 
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RL 6.6 

W6.3b 

down evidence-based theories they are 

making about the quality of life of the 

narrator.   

Mini-Lesson/ IR – How does the narrator‘s 

perspective shape how the story is told? 

Readers think about the perspective of the 

narrator.  Is the narrator young or old?  Is the 

narrator rich or poor?  Does the narrator have 

an easy life or a difficult life?  How do you 

know?   

 

their writing independently.  

 

Read Aloud ―Whistling‖ - Students think about how 

the author zooms in on a significant moment.  How 

does the author slow down the moment? 

 

Zooming in on the moment 

Day 11 

 

RL 6.6 

W6.3d 

 

 

Target:  Readers closely read their boob 

club books, stopping at least 3 times to jot 

down evidence-based theories they are 

making about the quality of life of the 

narrator.   

Mini-Lesson/ IR – How does the narrator‘s 

perspective shape how the story is told? 

Readers think about the perspective of the 

narrator.  Is the narrator young or old?  Is the 

narrator rich or poor?  Does the narrator have 

an easy life or a difficult life?  How do you 

know?  

  Target:  Writers will incorporate small details of 

character facial expression, body language, and 

sensory images to enhance the memoir piece.  

 

Adding small details such as character facial 

expression, body language and sensory images.   
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Day 12 

RL6.1, 

RL6.2 

W6.3d 

 

Target: Readers will examine the language 

of the author and infer the meaning of the 

word choice through a read aloud.  

Read Aloud– Patricia Polacco – Chicken 

Sunday 

 

Target: Writers will edit memoir pieces to include 

figurative language; metaphors and similes within 

the text.  

Using author‘s craft of Polacco - Using figurative 

language: Metaphor and Simile 

Day 13 

 

RL6.1, 

RL6.2 

W6.3d 

Target: Readers will examine the language 

of the author and infer the meaning of the 

word choice through a read aloud.  

Read Aloud – Patricia Polacco  - Chicken 

Sunday 

Target:  Writers will edit memoir pieces to include 

figurative language; metaphors and similes within 

the text. 

Using author‘s craft of Polacco  

Day 14 

 

RL 6.4 

W6.3b 

Target: Readers will think examine the 

word choices an author makes and how 

those word choices can affect the tone or 

mood or meaning of the memory.   

 

Target: Writers will edit memoir pieces to add 

dialogue to reveal the character’s traits 

independently.  

 

Adding realistic dialogue that reveals character trait 

Day 15 

RL 6.5 

W6.1 

Target:  Readers think about particular 

sentences in a memoir that stand out in 

some way.  Readers pull out a quote and 

discuss that quote with book club. 

Target: Writers will explain through writing how a 

particular quote has meaning using text evidence 

independently.  
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Writing off a Quote – Readers reread the mentor texts 

from their folder and find a meaningful quote to write 

a one-page response.  Teacher should model with a 

pre-written response that uses beginning, middle and 

end as well as text evidence. 

 

If time allows, students work on memoirs. 

Day 16 

 

RL 6.3 

Target: Readers pay attention to the order 

of events in a memoir. They create a 

timeline by rereading specific parts  - and 

by plotting the most important events at the 

beginning, middle and end of the story.   

Target: Writers will use a checklist to help them 

revise and edit their drafts. 

 Day 17 

 

RL 6.3 

L.6.3a 

Target: Readers examine the timeline of 

events of their memoirs and then discuss 

how the character responded to those 

different events.   

Final Drafting / Editing  

 

Target: Writers will vary their sentence patterns 

for meaning, reader/listener interest, and style. 

 Day 18 

RL 6.3 

Target: Readers examine how the narrator 

responded events in the memoir and how 

those events shaped the narrator’s 

perspective or personality.     

Final Drafting / Editing  

Target: Publish 

 Day 19  Target: Readers examine the essential 

question and discuss possible answers with 

Writing Reflection  
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RL 6.3 

book clubs: Does point of view affect how a 

memoir is written and how it is interpreted?   

Target: Writers draw upon all of the readings in 

this unit to thoughtfully examine and write about 

the essential questions: Does point of view affect 

how a memoir is written and how it is interpreted?   

 Day 20 

 

RL 6.2 

 

Target: Readers examine the essential 

question and discuss possible answers with 

book clubs: Does point of view affect how a 

memoir is written and how it is interpreted?   

Writing Reflection 

Target: Writers draw upon all of the readings in 

this unit to thoughtfully examine and write about 

the essential questions: Does point of view affect 

how a memoir is written and how it is interpreted?   

 

 

 

 

 

 

 

 

Day 21 Post- Test 

End of Unit Celebration  

Post-Test 

End of Unit Celebration  

 

Modifications 

Special Education Students: 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 
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English Language Learners: 
 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud.  

 Reword and have them repeat back. 

 Work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

 

Students at Risk of Failure: 

Struggling Writers 

 Brainstorm list of memories  

 Break list down to more specific moments 

 Choose moment (event) to develop into memoir. 

 Students will publish 1 Final Memoir (may be a personal narrative) 

 Students will publish a reflection 

 

Struggling Readers 

 Class novel for students 

 Independent reading for 15-20 minutes 

 Students will publish a reflection 

 Students will keep reading notebooks for jots and thoughts. 

 Students will read 1 memoir with support. 

 

Gifted Students: 

 Students will publish 5-6 memoirs centered on a common theme. Student maintains a mentor text folder. 

 Students will publish a poem that connects to life theme. 

 Students will publish a 2-3-page response to essential question. 

 Students will read 2 memoirs independently in book club. 

D indicates differentiation at the lesson level 
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Unit Plan Title Unit 5: Historical Fiction and Narrative/Argumentative Writing  

Suggested Time Frame May/June (34 days) 

 

 

Overview / Rationale 

What is this unit about?  What will students be able to independently use their learning to do? 

 

Historical fiction offers us the opportunity to be lifted out of ordinary lives and imagine lives of great adventure and heroism. It‘s an 

exciting genre for any age, replete with dramatic plotlines and adventures, yet with characters and issues that somehow manage to resonate 

with us now, years later, in the twenty-first century.     

Historical fiction also creates an opportunity for you to teach your students to tackle complex texts, through close reading and in the 

company of friends. Because historical fiction is inherently complicated—it happens in a time and a place the reader has never inhabited, 

the characters are entangled in historical and social issues of great significance, and the events of the story are intimately related to real 

historical events—students have opportunities to harness all the teaching you‘ve done up to this point in the year. Your goal is for your 

kids to emerge from this unit of study as knowledgeable readers who have new confidence in tackling complicated literature  

(R 6.10).  

Unit Seven – Historical Fiction: Tackling Complex Texts 

Reading and Writing Project, 2012 © 

 

At the beginning of this unit, you‘ll aim to teach readers to read complex texts with deep comprehension. The characters in these books 

live in places where our students have not lived, in times they have not known. Readers must figure out the nature of the setting, the ways 

people live, and who the characters are, as well as the relationship between characters and historical tensions. As students read to deeply 

analyze characters, settings, and events in their stories and determine the relationships between those elements, they will be doing some of 

the important work encouraged by the Common Core State Standards.       
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With support from a book club, readers will learn to keep track of (often multiple) plotlines, of unfamiliar characters, and of shifts in time 

and place. You‘ll want to alert readers that they must often synthesize several crucial subplots, some of which involve unexplained gaps in 

time and unfamiliar circumstances and consequences.  

You‘ll want to draw on all possible resources (for example historical images, movie clips, and social studies texts) to augment readers‘ 

understanding and awareness of this time and place.   Then too, you‘ll be creating a perfect opportunity to teach them to ―integrate 

information presented in different media or formats.  It will require additional preparation on your part to have these supplementary textual 

and media resources lined up, but the payback will be great in terms of children‘s understanding of history and their ability to empathize 

with distant characters.  

This unit will also help you to teach children how to read across fiction and nonfiction. You‘ll teach children to turn to their nonfiction 

books and articles when seeking to understand more about a time period or when trying to understand a historical backdrop. Then too, 

you‘ll teach them that after reading nonfiction we take a fresh look at the theories we‘ve developed about our stories, asking: ―What might 

I have misunderstood?‖ or ―What more do I understand about this character‘s experiences and actions?‖ With the support of multiple texts 

on the same time period, children will be able to ―determine the meaning of general academic and domain-specific words and phrases in a 

text‖ (RI 6.4), ―analyze how a particular sentence, paragraph, chapter or section fits into the overall structure of a text and contribute to the 

development of the ideas (RI 6.5) and ―analyze multiple accounts of the same event or topic.‖ 

You‘ll want each book club to have a text set containing multilevel books dealing with their one historical era, so that easier texts may 

introduce an era and scaffold the understanding of the harder texts set in the same era.       

You can expect the book clubs in your room to begin the month with discussions of a main character‘s problems and to progress through 

the month tackling complex plots together, you will prepare for the fact that book club conversations toward the end of this month will 

touch on large issues and themes such as war, oppression, famine, and migration.       

Bend One of this unit focuses on deep comprehension and synthesis of complex story elements, as well as on launching book clubs with 

high levels of engagement and independence. Bend Two focuses on interpretation, especially on paying attention to perspective and point 

of view, and on carrying ideas across a text. Bend Three helps readers move across texts, both fiction and nonfiction, developing readers‘ 

thematic understanding and potential as social activists. 
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This writing unit focuses on both narrative and argument writing.  The focus on narrative builds on the writing of previous units.  Students 

will create a series of journal entries from the perspective of a person living during the times of the historical era they are researching and 

reading about in reader‘s workshop.  This will support the work of the Common Core Standard W.6.3, which asks students to ―write 

narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured 

event sequences.‖  This supports student‘s ability to infer feelings and thoughts of people of a different time as well as to take on a 

different perspective building empathy for other experiences.   

To reach the Common Core Standards for argument writing, students will write two essays.  The first essay will focus on characterization - 

students will extend a thesis statement about a character from the class read aloud.  The focus of this essay works to support the Common 

Core Standard W. 6.1, which asks students to ―write arguments to support claims with clear reasons and relevant evidence.‖   Students will 

support a theory about a character by using text evidence.  In the second essay, students will discuss a major theme of their historical 

fiction novel and discuss ―how it is conveyed through particular details‖ (RL 6.2).  

 

Stage 1 – Desired Results  

Established Goals: 
Standards to be covered… 

Reading Literature 
RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct 

from personal opinions or judgments. 

RL.6.3 Describe how a particular story‘s or drama‘s plot unfolds in a series of episodes as well as how the characters respond or change as 

the plot moves toward a resolution. 

RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the 

impact of a specific word choice on meaning and tone 

RL.6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the 

development of the theme, setting, or plot. 

RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 

RL.6.9 Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in terms of 

their approaches to similar themes and topics. 

http://www.corestandards.org/ELA-Literacy/RL/6/1/
http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/5/
http://www.corestandards.org/ELA-Literacy/RL/6/6/
http://www.corestandards.org/ELA-Literacy/RL/6/9/
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Reading Informational Texts  
RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from 

personal opinions or judgments. 

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or 

anecdotes). 

RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a 

coherent understanding of a topic or issue. 

RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence 

from claims that are not. 

RI.6.9 Compare and contrast one author's presentation of events with that of another (e.g., a memoir written by and a biography on the 

same person). 

 

Writing Narratives 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-

structured event sequences. 

W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence 

that unfolds naturally and logically. 

W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to 

another. 

W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events. 

W.6.3e Provide a conclusion that follows from the narrated experiences or events. 

 

Writing Argument  

W.6.1 Write arguments to support claims with clear reasons and relevant evidence. 

W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly. 

W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic 

or text. 

W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons. 

W.6.1.D Establish and maintain a formal style. 

http://www.corestandards.org/ELA-Literacy/RI/6/1/
http://www.corestandards.org/ELA-Literacy/RI/6/2/
http://www.corestandards.org/ELA-Literacy/RI/6/3/
http://www.corestandards.org/ELA-Literacy/RI/6/8/
http://www.corestandards.org/ELA-Literacy/RI/6/9/
http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.corestandards.org/ELA-Literacy/W/6/3/a/
http://www.corestandards.org/ELA-Literacy/W/6/3/b/
http://www.corestandards.org/ELA-Literacy/W/6/3/c/
http://www.corestandards.org/ELA-Literacy/W/6/3/d/
http://www.corestandards.org/ELA-Literacy/W/6/3/e/
http://www.corestandards.org/ELA-Literacy/W/6/1/
http://www.corestandards.org/ELA-Literacy/W/6/1/a/
http://www.corestandards.org/ELA-Literacy/W/6/1/b/
http://www.corestandards.org/ELA-Literacy/W/6/1/c/
http://www.corestandards.org/ELA-Literacy/W/6/1/d/
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W.6.1.E Provide a concluding statement or section that follows from the argument presented. 

 

Enduring Understandings: 

 At the beginning of this unit, you‘ll aim to teach readers to read complex 

texts with deep comprehension. The characters in these books live in 

places where our students have not lived, in times they have not known.  

 

Readers must figure out the nature of the setting, the ways people live, 

and who the characters are, as well as the relationship between characters 

and historical tensions. 

 

 As students read to deeply analyze characters, settings, and events in 

their stories and determine the relationships between those elements, 

 

Essential Questions: 
Why is historical fiction a good vehicle for sharing stories? 

How do person‘s beliefs influence their understandings 

of events? 

How is truth or accuracy included in historical fiction? 

What strategies can you use to read literary and 

informational complex texts?  

How do historical fiction authors hook and hold readers? 

How do historical fiction writers persuade their readers? 

What is the relationship between historical fiction and 

truth? 

What truths are best communicated through the historical 

fiction genre? 

Why read nonfiction when also reading historical fiction?  

How can a writer draw a reader in to the perspective of a 

character from long ago?  

How do writers create, extend and support a claim?  

 

Knowledge: 
Students will know… 

 Compose a argumentative with supporting reasons and evidence to 

support a claim 

 Identify a central idea of a text and provide textual evidence as 

support 

 Explain how the point of view impacts how a story is being told 

 

 

Skills: 
Students will be able to… 

 Effectively compose a narrative using descriptive details, 

effective word choice, structured sequence of events, and a 

strong conclusion.  

 Effectively compose an argumentative essay and support 

my claims with clear reasons and evidence.  

 Effectively explain how the author develops the point of 

view/narrator of a text and how it impacts the story.  

 Determine the central idea of a text and how it is conveyed 

through particular details.  

http://www.corestandards.org/ELA-Literacy/W/6/1/e/
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In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
 

21
st
 Century Themes 

 Indicate whether these skills are: 

● E – encouraged 

● T – taught 

● A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and contributing citizen and employee. 

 Income and Careers  T CRP2.    Apply appropriate academic and technical skills. 

 Money Management   CRP3.    Attend to personal health and financial well-being. 

 Credit and Debt Management  T CRP4.    Communicate clearly and effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  T CRP6.    Demonstrate creativity and innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career paths aligned to personal goals. 

 Career Exploration  T CRP11.  Use technology to enhance productivity. 

 Career Preparation  E CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

 

Other standards covered: 

 

 

 

Student Resources 

Primary Source  Students will read a Realistic Fiction Story on their independent reading level  
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Readings 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts:  

Read Alouds: 

o The Well  

o Henry‘s Freedom Box 

o Rose Blanche 

Supplemental Informational text to support the time period 

 

Supplemental Workbooks: 
 

Websites: 
 

Worksheets: 
 

Videos: 
 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Research Projects 

Diary Entries narrative story 

Other Evidence: 

Pre-Assessments, Formative Assessments, Summative Assessments 

Pre-Post Assessment 
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Argumentative Essay 

Notebook Rubrics 

Reading Log  

Teacher Conferences 

Narrative Writing Rubric 

Argumentative Writing Rubric 

Notebook Rubric 

Vocabulary quizzes/tests 

Essential Question Reflection 

Learning Scales 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

Materials Mentor Text: The 

Well/Supplemental 

 Supplemental texts will be used 

to enhance the students 

knowledge of the time period 

 

Book Club Books: (Civil 

Rights Books) teach they need 

to set how much to read, how 

to write questions for each 

other, how to communicate, 

how to prepare what to say, 

goal for the session 

*Goal produce 5 journal entries 

pertaining to the book (number can 

change according to the class) 

*Goal compose an essay with a 

provided prompt (compare and 

contrast, etc…) 

Date Reading Workshop: Read Aloud 

(15-20 Minutes) 

Independent Reading/Book 

Club (30 Minutes) 

Writer’s Workshop (30 Minutes) 

Day 1 

 

Pre-Assessment for Unit 4  Pre-Assessment for Unit 4 
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RL.6.1 

 

W.6.3 

W.6.1 

 General Ed.: ―Nothing But 

Fire‖ 

 Special Ed.: ―The Day the 

Sun Came Out‖   

 (Assessment folder in 

Google Docs for pre/post 

test) 

 (Anchor Charts, Resources, 

and Materials folder in 

Google Docs) 

 

 

 

Day 2 

 

RL.6.9 

W.6.2 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: The teacher will 

model how readers think about 

the difference between reading 

a realistic fiction story and 

reading a story that is historical 

fiction.  

 

Objective: Readers will identify 

the difference between realistic 

fiction and historical fiction text 

through use of textual evidence 

citing specific historical evidence.  

Children will read independently 

from their own novels at 

beginning of class. No Book 

Club will take place.  

Response to Literature:  

 

Who is telling the story The Well?  

How do you know?  What predictions 

can you make about the conflicts that 

may occur? 

 

Objective: Writers will identify the 

narrator of the story and compose a 

prediction independently after 

listening the Chapter 1. 
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Day 3 

 

RL.6.9 

W.6.3 

Read aloud: The 

Well/Supplemental Text for Time 

Period: readers will think about 

how the time period of a story 

seems different from how we live 

today. (note good readers know 

that as their book gets harder, they 

must work harder: important to 

emphasize) 

 

Objective: Readers will compare 

and contrast the time period the of 

the story to that of today with 4 

explicit examples 

  

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how much 

to read, etc…) 

4) Questioning 

 

 

**Introduce for 15, reading 

independently for 15 

Response to Literature:  

 

Readers think about the main 

character of their book club book.  

What do you know about the main 

character?  What makes this book 

historical fiction? 

 

Objective: Writers will analyze the 

main character from their book club 

independently to infer how the book 

is historical fiction.  

Day 4 

 

RL.6.4 

W.6.3 

Read aloud: The 

Well/Supplemental Text for Time 

Period:  Readers keep track of all 

the words they learn that help 

them understand the time period 

and historical significance of their 

stories.  

 

Objective: Readers will record 4 

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how much 

to read, etc…) 

4) Questioning 

 

**Introduce for 15, reading 

WW/Choosing a character for the 

diary project. 

 

Teacher will hand out and review a 

list of possible characters students 

can become – students will choose.  

The list will have a variety of 

characters that embody differing 
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new words and define them to aid 

in the comprehension of the 

historical time period of his/her 

novel.  

independently for 15 perspectives from the civil rights era. 

Teacher models 

Students will free-write an entry as 

though they are that character. 

 

Objective: Writers will select a 

character to be and compose a free 

write entry as that character 

independently.  

Day 5 

 

RL.6.5 

W.6.3 

Read aloud: The 

Well/Supplemental Text for 

Time Period: The teacher will 

model how reader‘s pay 

attention to the small details at 

the beginning of a story; these 

details help a reader learn 

about the setting of the story 

and how the time period is 

different from today.  

 

● Objective: Readers will cite 3 

pieces evidence from 

historical fiction text to 

identify the setting of a story 

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how much 

to read, etc…) 

4) Questioning 

 

**Introduce for 15, reading 

independently for 15 

Writers Workshop – Diary Entries 

 

One kind of entry a writer can create 

is where the writer describes his or 

her home, family and school life. 

 

Objective: Writers will create a diary 

entry in a historical fiction setting as 

their character describing the home, 

family, or school life independently.  
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and compare it to today. 

  

Day 6 

 

RL.6.5 

W.6.3 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: The teacher will 

model how reader‘s pay 

attention to the small details in 

a story that help to give clues 

about the kind of place the 

main character lives.  

 

Objective: Readers will cite 3 

pieces of evidence from 

independent text that identify 

where the main character of the 

story lives. 

Establishing Book Clubs: 

children will be grouped 

according to their abilities. 

Groups will begin reading 

together a goal of 5 pages. 

Children will discuss their 

findings from the beginning of 

the story.  

 

Writers Workshop – Diary Entries 

 

One kind of an entry a writer can 

create is a response entry – where the 

character responds to something that 

has happened like a family argument, 

a trip, an event, etc. 

 

Objective: Writers will create a diary 

entry in a historical fiction setting as 

their character describing the family 

argument, trip, or event 

independently. 

Day 7 

 

RL.6.1 

RL.6.5 

W.6.3 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers learn 

that historical fiction can be 

very complex. Often the story 

shifts from time and place. 

Readers track this movement 

and pay attention as the story 

moves along between time 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writers Workshop – Diary Entries  

 

One kind of an entry a writer can 

create is a response entry – what a 

character may dream/wish for to take 
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and place.  

 

● Objective: Readers will 

track the movement of a 

story through the use of a 

timeline to record time and 

places as they shift.  

 

place in their life 

 

Objective: Writers will create a diary 

entry in a historical fiction setting as 

their character describing a dream or 

wish that could take place 

independently. 

Day 8 

 

RL.6.1 

RL.6.5 

W.6.3 

 

● Read aloud: The 

Well/Supplemental Text 

for Time Period:  readers 

will sketch and label 

scenes from the story. They 

know the scenes or 

sketches should have 

images from the time 

period of the story to show 

how this story is different 

from today.  

 

● Objective: Readers will create 

a timeline sketch to 5 

illustrations to show 

differences between the 

setting of the story and today. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writers Workshop – Diary Entries  

 

One kind of an entry a writer can 

create is a response entry – what a 

character may want to change in 

his/her life 

 

Objective: Writers will create a diary 

entry in a historical fiction setting as 

their character describing a change to 

take place in their life independently. 

Day 9 

 

RL.6.1 

RL.6.5 

● Read aloud: The 

Well/Supplemental Text 

for Time Period:  readers 

will sketch and label 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

 

Writers Workshop – Diary Entries 
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W.6.5 

W.6.4 

 

scenes from the story. They 

know the scenes or 

sketches should have 

images from the time 

period of the story to show 

how this story is different 

from today.  

 

Objective: Readers will create 

a timeline sketch to 5 

illustrations to show 

differences between the 

setting of the story and today. 

the skill taught during read aloud 

time with their partners.   

 

Writers will revise their past entries 

as needed. (Select as needed: verb 

tenses, explanations, historical 

evidence, punctuation, word choice, 

etc…) 

 

Objective: Writers will examine their 

past entries to make revisions in verb 

tense, explanations, punctuation, 

word, choice, etc… independently.  

Day 10 

 

RL6.1 

RL6.5 

W.6.5 

W.6.4 

● Read aloud: The 

Well/Supplemental Text 

for Time Period:  readers 

will sketch and label 

scenes from the story. They 

know the scenes or 

sketches should have 

images from the time 

period of the story to show 

how this story is different 

from today.  

 

● Objective: Readers will create 

a timeline sketch to 5 

illustrations to show 

differences between the 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writer‘s Workshop – Diary Entries 

 

Writers will revise their past entries 

as needed. (Select as needed: verb 

tenses, explanations, historical 

evidence, punctuation, word choice, 

etc…)  

 

Objective: Writers will examine their 

past entries to make revisions in verb 
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setting of the story and today. tense, explanations, punctuation, 

word, choice, etc… independently. 

Day 11 

 

 

RL.6.1 

RL.6.6 

W.6.5 

W.6.4 

Read aloud: The 

Well/Supplemental Text for Time 

Period: Readers consider 

perspective and point of view as 

they read. They imagine what 

characters may be thinking in their 

minds in any given scene. (teach 

perspectives; 1
st
, 2

nd
, 3

rd
) 

 

Objective: Readers will identify 

the point of view of a story by 

identify who is narrating the 

events taking place during a read 

aloud.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writer‘s Workshop – Diary Entries 

 

Writers will publish 3 of their entries 

and create a mini diary.  

 

Objective: Writers will generate 

published copied of three diary 

entries through the use of a computer 

independently.  

Day 12 

 

 

RL.6.1 

RL.6.6 

W.6.5 

W.6.4 

Read aloud: The 

Well/Supplemental Text for Time 

Period: Readers will review the 

difference in points of view of a 

story and consider the point of 

view within their own novel.  

 

Objective: Readers will examine 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writer‘s Workshop – Diary Entries 

 

Writers will publish 3 of their entries 

and create a mini diary. 
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the point of view of an 

independent novel by following 

the narration by jotting notes as 

they read.  

Objective: Writers will generate 

published copied of three diary 

entries through the use of a computer 

independently. 

Day 13 

 

RL.6.1 

RL.6.6 

W.6.1 

Read aloud: The 

Well/Supplemental Text for Time 

Period: Readers will review the 

difference in points of view of a 

story and consider the point of 

view within their own novel.  

 

Objective: Readers will examine 

the point of view of an 

independent novel by following 

the narration by jotting notes as 

they read. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writers Workshop – Essay 

 

One type of essay is an argumentative 

piece focusing on character traits.  

Selecting a character from The Well, 

compose character traits and locate 

evidence from the novel.   

 

Objective: Writers will generate a list 

of character traits and locate evidence 

and share their findings in a pair and 

share.  

Day 14 

 

RL.6.1 

RL.6.3 

W.6.1 

Read aloud: The 

Well/Supplemental Text for Time 

Period: Reader‘s think about the 

main character of the story and ask 

themselves: what does the 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writers Workshop – Essay  

 

One type of essay is an argumentative 
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character seem to want or need? 

 

Objective: Readers will cite 4 

pieces of textual evidence that 

infer what the main character 

wants/needs through the use of a 

read aloud.  

piece focusing on character traits. 

Using the character, traits, and 

evidence, the teacher will begin 

modeling how to compose an 

argumentative essay: introduction 

(hook, reasons, thesis) 

 

Objective: Writers will create the 

introductory paragraph with a hook, 3 

reasons, and a thesis for an 

argumentative piece on character 

traits.  

Day 15 

 

RL.6.1 

RL.6.3 

W.6.1 

Read aloud: The 

Well/Supplemental Text for Time 

Period: Good readers create 

graphic organizers to help them 

hold onto important characters or 

moments in a story to aid in 

remembering and then share their 

stories.  

 

Objective: Readers will create a 

graphic organizer to organize the 

story‘s characters for a retell 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

 

Writers Workshop – Essay  

 

One type of essay is an argumentative 

piece focusing on character traits. 

Using information begin writing the 

body paragraphs using the evidence 

from the novel.  

 

Objective: Writers will create the 
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independently.  body paragraphs using the reasons 

and evidence from the novel for an 

argumentative piece on character 

traits. 

Day 16 

 

RL.6.1 

RL.6.3 

W.6.1 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers think 

about the artifacts in a story 

and ask themselves what does 

the main character love or 

hold onto, is it something that 

he/she can touch, is there 

something the character 

cherishes, why? 

 

Objective: Readers will identify 1 

artifact (tangible or intangible) and 

infer why the character cherishes 

these independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop – Essay  

 

One type of essay is an argumentative 

piece focusing on character traits. 

Using information begin writing the 

body paragraphs using the evidence 

from the novel. 

 

Objective: Writers will create the 

body paragraphs using the reasons 

and evidence from the novel for an 

argumentative piece on character 

traits. 

Day 17 

 

RL.6.1 

RL.6.3 

W.6.1 

 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers think 

about the artifacts in a story 

and ask themselves what does 

the main character love or 

hold onto, is it something that 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

  Writers Workshop – Essay  

 

One type of essay is an argumentative 

piece focusing on character traits. 

Using information begin writing the 
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he/she can touch, is there 

something the character 

cherishes, why? 

 

● Objective: Readers will 

identify 1 artifact (tangible or 

intangible) and infer why the 

character cherishes these 

independently. 

body paragraphs using the evidence 

from the novel. 

 

Objective: Writers will create the 

body paragraphs using the reasons 

and evidence from the novel for an 

argumentative piece on character 

traits. 

Day 18 

 

RL.6.1 

RL.6.2 

W.6.1 

 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers think 

about the mood of the story. 

They think about what clues 

in the story help to create the 

mood. Readers use strong 

vocabulary when discussing 

mood.  

 

Objective: Readers will examine 

the mood of the story through the 

clues given by the author through 

the use of a read aloud.   

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop – Essay  

 

One type of essay is an argumentative 

piece focusing on character traits. 

Using evidence collected, teacher 

will model how to write a conclusion 

(restating reasons, ending with an 

insightful thought)  

 

Objective: Writers will create the 

conclusion paragraph restating the 

hook, reasons, and an insightful 

thought for an argumentative piece 

on character traits. 
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Day 19 

 

RL.6.1 

RL.6.2 

W.6.1 

 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers will 

think about the mood within 

their own books from the 

clues in the story.  

 

Objective: Readers will cite 

textual evidence inferring to the 

mood of the story while reading 

independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop – Essay 

 

One type of essay is an argumentative 

piece focusing on theme from their 

book club novels. The Teacher will 

review themes of books (overcoming 

differences, love, etc…) Students find 

the theme of their book club book 

and find evidence to match.  

 

Objective: Writers will reflect on 

their book club book to identify a 

theme of the novel working with their 

partners.  

Day 20 

 

RL.6.1 

RL.6.2 

W.6.1 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers will 

think about the mood within 

their own books and 

vocabulary to use when 

discussing mood.  

 

Objective: Readers will cite 

textual evidence inferring to the 

mood of their story and compose a 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop – Essay 

 

One type of essay is an argumentative 

piece focusing on theme from their 

book club novels. Students will begin 

writing an argumentative on the 

theme of their book club book; 

focusing on the introduction and first 

body paragraph. 
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list of strong words to describe the 

current mood.  

 

Objective: Writers will compose an 

argumentative piece on the theme of 

their book focusing on the 

introduction and first body paragraph.   

Day 21 

 

RL.6.1 

RL.6.5 

W.6.1 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers stay 

alert for clues about the 

physical setting of the story 

and how the setting helps the 

reader feel emotions of the 

story.  

Objective: Readers will cite 4 

clues of the physical setting and 

how these affect the 

emotions/mood of the story while 

working independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop – Essay 

 

One type of essay is an argumentative 

piece focusing on theme from their 

book club novels. Students will begin 

writing an argumentative on the 

theme of their book club book; 

focusing on the body paragraphs and 

conclusion.  

 

Objective: Writers will compose an 

argumentative piece on the theme of 

their book focusing on body 

paragraphs and conclusion.    

Day 22 

 

RL.6.1 

RL.6.5 

W.6.1 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers stay 

alert for clues about the 

physical setting of the story 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

Writers Workshop – Essay 

 

One type of essay is an argumentative 
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and how the setting helps the 

reader feel emotions of the 

story.  

 

● Objective: Readers will cite 4 

clues of the physical setting 

and how these affect the 

emotions/mood of the story 

while working independently. 

time with their partners.   piece focusing on theme from their 

book club novels. Students will begin 

writing an argumentative on the 

theme of their book club book; 

focusing on the body paragraphs and 

conclusion. 

 

Objective: Writers will compose an 

argumentative piece on the theme of 

their book focusing on body 

paragraphs and conclusion.    

Day 23 

 

RL.6.1 

RL.6.3 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers think 

about how history is shaping 

or defining a character. When 

does history affect the main 

character, and when does the 

main character affect history? 

How? 

 

Objective: Readers will evaluate 

how history defines a character by 

citing historical evidence and 

character actions during a read 

aloud.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop: 

 

Watch Movie: No movie for The 

Well.  

 

Objective: TBD 
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Day 24 

 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers will 

examine the historical aspect 

in relation to the shaping of a 

character within a text. 

 

Objective: Readers will evaluate 

the historical aspect within their 

novel to analyze how this shapes 

their character.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop: 

 

 

Day 25 

 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers will 

examine the historical aspect 

in relation to the shaping of a 

character within a text. 

 

● Objective: Readers will 

evaluate the historical aspect 

within their novel to analyze 

how this shapes their 

character. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop: 

 

 

Day 26 

 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: What is power? 

Who has power in a story, 

how do we see it, what forms 

can it take, how does it shift; 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop  
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readers will see that power is 

not just physical.  

 

Objective: Readers will evaluate 

the power within a historical 

fiction story and how it shapes a 

story. 

Day 27 

 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers stop 

and go back and reread 

important moments in a text 

to actively think about how 

the story is teaching human 

lessons or social justices.  

 

Objective: Readers will re-

examine their text to record 

important moments that 

demonstrate power or social 

justices.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop  

 

Day 28 

 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers stop 

and go back and reread 

important moments in a text 

to actively think about how 

the story is teaching human 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop  

 



 

123 
 

lessons or social justices.  

 

● Objective: Readers will re-

examine their text to record 

important moments that 

demonstrate power or social 

justices. 

Day 29 

RL.6.1 

RL.6.5 

W.6.1 

W.6.9 

● Read aloud: The 

Well/Supplemental Text for 

Time Period: Readers stop 

and go back and reread 

important moments in a text 

to actively think about how 

the story is teaching human 

lessons or social justices.  

 

● Objective: Readers will re-

examine their text to record 

important moments that 

demonstrate power or social 

justices. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will practice 

the skill taught during read aloud 

time with their partners.   

Writers Workshop  

 

Day 30 

 

RL.6.10 

● Post Assessment of Unit 4   

Modifications Special Education Students: 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 
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 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

English Language Learners: 

 Repeat, reword, and clarify. 

 One on one conferencing as needed 

 Directions and or questions read out loud. 

 Repeat, reword, and clarify.  

 Notes and handouts provided to any student absent. 

 Reword and have them repeat back. 

 put work in smaller chunks. 

 Cover any cultural background needed to clarify information. 

 

 

Students at Risk of Failure: 

Struggling Writers 

 Continue to work on sentence structure 

 Students publish one piece of writing – well developed paragraph. 

 Use of sentence starters 

Struggling Readers- guided reading- class novel 

 Independent reading to coincide with class novel. 

 Students independently read 1-3 pages then discuss as class 

 Read ‗just right books‘ 

 Phonics instruction/enrichment 

 

Gifted Students: 

 In addition to the general education requirements, G & T will have the following options for suggested reading and 

writing pieces: 
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 Reading:  Students will be encouraged to read 3 or more independent books in this unit.  (Independent reading 

should now happen in school and also at home every night.) 

 Writing: Students should be given the option to write a longer ―spooky‖ narrative demonstrating a higher 

understanding and use of additional literary skills (figurative language, dialogue, sensory details, hooks/leads and 

strong conclusions)-or- a collection of shorter ―spooky‖ narratives that all fit a specific theme. 

 Students should be writing reflective journal writings using text evidence from their independent books.  

(Reflective journal entry starters can be determined by the individual teacher.) 

 Another option would be an individual response letter to the teacher.  

 

 

D indicates differentiation at the lesson level 

 

 


